SAVVAS OVERVIEW




my\/\ev\/

T ERACY

KN

RN
v/

N

Create Your Story!

Stories shape who we are. As a teacher, your story includes
twists and turns, sacrifice, joy, and that amazing feeling
when student light bulbs illuminate.

myView Literacy® was built to help you reach those light
bulb moments. It allows you to teach integrated literacy
grounded in the science of reading and inspires creativity to
teach from your heart. At the same time, it empowers
your students to learn from the world around them as their
stories begin to unfold.

You're still writing your story — make it a bestseller with

myView Literacy.




QQ INSPIRE confidence using a research-based approach
{}O that focuses on the whole child.

all students with project-based inquiry,
high-interest texts, and easy differentiation.

% CREATE the learning environment you've always imagined

using time-saving lesson plans and all-in-one resources.
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Designed by Experts

From trusted practitioners and respected researchers, guidance from myView Literacy’s
unparalleled authorship team resulted in a solution that is just that — unparalleled.

Maria Guadalupe
Arreguin-Anderson, Ed.D.
Associate Professor, Interdisciplinary
Learning and Teaching,

University of Texas at San Antonio
Contributions: Elementary
Bilingual/Bicultural Education,
Differentiation, and Cultural/
Linguistic Factors in Bilingual
Classrooms

Julie Coiro, Ph.D.
Associate Professor,

School of Education,
University of Rhode Island
Contributions: Week 6
Project-Based Inquiry
Research and Digital Literacies

Jim Cummins, Ph.D.

Professor Emeritus,

University of Toronto
Contributions: ELL Differentiation
and Second Language Literacy

Pat Cunningham, Ph.D.
Professor,

Wake Forest University
Contributions: Foundational
Skills/Phonics and Spelling

Richard Gémez Jr., Ph.D.
CEO, Gomez and Goémez

Dual Language Consultants
Contributions: English Language
Learners and Dual Language
Instruction

Elfrieda “Freddy”

H. Hiebert, Ph.D.
CEO/President, TextProject
Contributions: Generative
Vocabulary, Text Leveling/Text
Complexity, and Fluency

Pamela A. Mason, Ed.D.
Senior Lecturer on Education,
Harvard University

Graduate School of Education
Contributions: Formative/
Summative Assessment and
Comprehension

Ernest Morrell, Ph.D.

Coyle Professor of Literacy Education
and Director of the Center for
Literacy Education at the University
of Notre Dame

Contributions: Engagement, Media
Literacy, and Diversity




AUTHOR TEAM

&,
L To learn more about our authors, go to
e é Savvas.com/myViewLiteracy

P. David Pearson, Ph.D.
Evelyn Lois Corey Emeritus Chair
in Instructional Science, Graduate
School of Education, University
of California, Berkeley
Contributions: Comprehension,
Gradual Release of Responsibility,
Assessment, and Connection

of Reading and Writing

Judy Wallis, Ed.D.
National Literacy Consultant
Houston, Texas
Contributions:
Comprehension,

Small Group Instruction,
and Guided Reading

Frank Serafini, Ph.D.
Professor of Literacy Education
and Children’s Literature,
Arizona State University
Contributions: Book Club,
Reading Instruction,

Writing Instruction, and
Multimodal Literacies

Lee Wright, Ed.D.
Literacy Coach and

Regional Staff Developer
Houston, Texas
Contributions: Small Group
Instruction, Classroom
Management, and Early
Childhood Education

Alfred Tatum, Ph.D.
Provost and Vice President
for Academic Affairs,
Metropolitan State
University of Denver

Contributions: Engagement,
Motivation, Reader Response,
Writing, and Diversity

Sharon Vaughn, Ph.D.
Professor and Executive Director
Meadows Center for

Preventing Educational Risk,

The University of Texas at Austin
Contributions: Diverse Learners,
Rtl, Science of Reading, and Reading
Challenges




An Instructional Model for
Today’s Classroom

Research-based instruction helps you address literacy, content knowledge,
social-emotional learning, and — most importantly — student curiosity every day.

PROJECT-BASED
INQUIRY

Tackle science and social studies themes
in your Literacy block while fostering student interest.
myView Literacy selections build background
knowledge, so students are equipped to solve
a culminating, real-world challenge.

Reading Writing
Using whole group and During Writing instruction,
small group instruction, R,ea.ding—Writing Bridge student authors participate

the Reading block follows
a gradual release model
that enables you to easily
differentiate for all
reading abilities.

in daily minilessons
where they're immersed in
genres through mentor texts
and develop their
own writer’s craft.

In Bridge lessons, students
practice skills that are complementary
to both reading and writing, such
as analyzing the author’s craft,
word study, spelling, and delving
into the structure of language.

WHV BRIDGE? s teachers, we know that reading and writing are reciprocal. The
Bridge makes this crucial connection perfectly clear for your students. They have the
opportunity to read as writers and write for readers with every selection!




INSTRUCTIONAL MODEL
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IT'S AN IDEA BOOK!
Meet the Student Interactive

The all-in-one write-in book includes full-color
practice pages and selections by award-winning
authors and illustrators . . . plus a place for students
to annotate, respond, and generate ideas!

hY
CLOSE READ (ﬁ-‘)
61 When he was finished, Mira added ‘
one more bird, way up in the sky. Ask and
Answer
62 Maybe, she thought. Just maybe . . . Questions

What questions
do you have
about how the
story ends?
Highlight a

text detail that
you can ask a
question about.

p) Fluency
CLOSE READ (&) . Read aloud
ss. When their clothes were splattered paragraphs 1
splattered with a million colors, everyone sat down to 8 of the story
:f,'n‘:i';ﬁﬁ,gy dofs of to rest—except the muralist. several fimes
with a partner.
ss His eyes sparkled. Practice reading
at the same rate
57 “You, my friends, are all artists,” he you talk, not too
told them. fast and not too
slow.
ss “The world is your canvas.”
ss He smiled wide, then pulled
everything together in big, sweeping
motions.
60 His paintbrush was like a magic wand.
76 Ma‘j-be Sometﬂmg 77

BEAUTITUL

HOW ART TRANSFORMED A NEIGHEORHOOD

« . Isabel Campoy
v Theresa Howell

st £
Rafael Lopez




myView Literacy Resources

From the systematic and explicit instruction in the Reading Routines Companion to the
all-in-one Student Interactive, myView Literacy® resources are designed to give you time
to focus on what you do best.

STUDENT RESOURCES
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Student Interactive Read ALOUD'J Genre, Skill, and Big Books

Trade Books Strategy Videos (Grades K-1)
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E} mmCLU B myFocus Reader

with Trade Books (Grades 1-5)

new

goes

High-Frequency corerpiler
i Word Cards

Engage Families

with the Digital

%
Decodable Stories  Decodable flaln)icls

Foundational Skills for
Whole & Small Groups

Early Reader (Grades K-1) Readers ; ;
Library (Grades 1-3) h a ma t Picture Alphabet Sound
. Word Cards Cards Spelling Cards
Grade K
(LY Letter Tiles (Grades 1-3)




All myView
Literacy resources
available digitally

on Realize.

Savvas Realize®

SAVVAS [ees . . D,
Creil.'fje * Seamless Google Integration * Customizable Playlists o Access to TECH
K e Primary and Intermediate e Upload Files and Video Realize Reader LEARNING
Student Views « Distance Learning On and'OffIme EXCELLENCE
- ¢ Downloadable/ Teacher's Guide * Interactive PDFs WINNER
B Google Classroom Printable Content e Assign, Submit, and Grade )

Reading 4
Routines ) Printables Include:
COMPANION pual Language
pe——— Educators’ * Handwriting Practice
it O
= P IDE Online Student Resources
i AN e Handwriting Models
il o Writing Minil
/ o S
myView @ anrcli ISrjtgLJJdelr?tl g:ag‘gcse
e miVision
ceerens e Language &
Teacher's Edition Reading Routines Anchor Read Aloud Dual Language Conventions Resources
Companion Charts Trade Book Educators’ ¢ Spelling Resources
\_ Lesson Plans Implementation
Guide

includ
Reading meludes

. Digital
B?H'im ?f Practice

Printables Include:

= Laﬁguage e Extension Activities
Awareness

HANDBOOK.

Practices Grounded n the
Science of Reading.

‘i’s;‘:‘ 1—‘{4& |

myFocus
INTERVENTION

e Quest and uEngineer It!
Cross-curricular projects

¢ Project-Based Inquiry Rubrics

myView (23 & Leveled Research Articles
e myV|eW e Writing Conference Notes
& Student Feedback Template
Reading Routines myFocus Language Small Group e Leveled Literacy Stations
Companion Intervention Awareness Professional o Loveled Reader Teacher's Guide
Teacher’s Guide Handbook Development
(Grades K-5) Guide
~N
2’ [ - e Literacy Screener and Diagnostic Assessments
= - Summative ¢ High-Stakes Test Practice (Grades 2-5
3 ASSESSMENTS X ‘ ( )
o e Assessment Guides realiZescout
g 2 e \Weekly Standards Practice (Grades 2-5)
i= A o Test Banks (Grades 2-5)
o myView .
cE e ExamView® Realize Scout Essay Feedback
§ Unit and « Data & Reporting Observational and Scoring
n Benchmark , Tool (Grades 3-5)
2 Assessments e Cold Reads for Fluency and Comprehension
See the Assessment Sampler .—J

Trade book titles are subject to change. for more information.
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A Continuum of
Resources to Meet the
Needs of Your Students

myView Literacy focuses on the development
of foundational skills and comprehension strategies
to ensure that students are equipped to Read to Learn.

LEVEL OF SUPPORT

Core lessons in the
Teacher’s Editions help you
deliver an explicit skill with
an easy, consistent routine
and include a formative
Quick Check assessment.

Whole Group
Minilesson

D
 Minilesson

{(EOCUS ON STRATEGIED ited oacers monor ot comprohension s

they read informational texts to make sure they understand what they are
reading. When a text is difficult or confusing, they ask questions to clarify
their understanding. They identify where in the text their confusion began.

* Read actively, asking questions and annotating text when
understanding breaks down.

+ Search the paragraphs immediately before and after the confusing
section for related ideas that can clarify information.

* Identify domain-specific words and determine their meanings to help
you make sense of difficult ideas.

MODEL AND PRACTICE)Use the Close Read note on p. 376 of the Student
Interactive to model how to monitor comprehension:
« | know that being able to summarize a text is a good indication that |
understand it. Pausing to create a mental summary helps me monitor

FORMATIVE ASSESSMENT OPTIONS

—
{ Apply ).

Have students use the strategies to monitor their comprehension
across multiple sources.

OPTION m Have students monitor their comprehension
using the other Close Read notes, and then use the text they
highlighted and their annotations to complete the chart on p. 395.

Use Independent Text Have students put sticky

notes on places in the text where they become confused and apply
1sion monitoring ies. Ask them to explain how they

resolved their confusion to understand the text.

QUICK CHECK

Notice and Assess

Can students monitor their
comprehension across multiple
sources?

Decide

« If students struggle, revisit
instruction for monitoring

on p. T322.

comprehension in Small Group

Reading
Routines

1\ nmhopuce

Companion

Reading
Routines

COMPANION

Wbt dd 1,
[

" . For
Practices Grounded in the o et o,

Science of Reading

3 ekt

myView

1

The Reading Routines
Companion offers structured
support to address the range of
needs in your classroom, with
simple progress monitoring for
data-based decision-making.

* If students show understanding,

extend instruction for monitoring

comprehension in Small Group

on p. T323.




CONTINUUM
OF RESOURCES

You
have unlocked
s treasuee

successmaker:

SuccessMaker - :
& % wim Incorporate adaptive and
8 prescriptive reading instruction

¥ Dressers

for intervention, differentiation,
and personalization.

myFocus
Intervention

The myFocus Intervention
Teacher Resource Guide
provides skills/standards-

MYFOCUS

INTERVENTION ==

| o s s based instruction, explicit
| Lost Cap entry and exit points,
and focused practice
for each minilesson.

cap camp clap
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Small Group
Differentiation

WEEK 1 LEs.

READING WORNo, =38 S - SMALL GROUP

12

Teacher-Led Options

Word Work Strategy Group  (3) Intervention Activity 4 (B
INITIAL CONSONANT BLENDS DECODE WORDS: INITIAL AND FINAL
-Spel - BLEND:

it ]

High-Frequency Words

Intervention Activity A0

The Small Group pages in your Teacher’s Edition
provide lessons to meet student needs identified during
Quick Checks.




Built for the

Way You Teach

myView Literacy gives you the tools and support to do your best work. Whether you're
looking for a step-by-step approach or prefer to choose your path, myView Literacy has you

covered.

Vou Do Enough Juggling

The myView Teacher's Edition saves you time—
teach reading, writing, and small group from one TE!

Realistic Suggested Daily Times
are provided to help you plan.

>
>
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Foster student agency with clear
Learning Goals.

Assessment Options allow you
to begin with the end in mind.

®

Downloadable
and Editable

Lesson Plans
are on Savvas
Realize®

Materials needed for the week are
listed to make planning even easier.

|

12

UNIT 2 WEEK 2

Vou Need to

SUGGESTED WEEKLY PLAN

Suggested Daily Times

READING WORKSHOP 10-20 min.
READING BRIDGE 5-10 min.
WRITING WORKSHOP 5-40 min.
WRITING BRIDGE 5-10 min.

Learning Goals

* | can read informational text.

* | can make and use words to read and
write informational text.

| can write an informational text.

[EI® SOCIAL-EMOTIONAL LEARNING

Assessment Options
for the Week

« Daily Formative Assessment Options

* Progress Check-Ups
on SavvasRealize.com

“ Cold Reads on
SavvasRealize.com

Materials

Turn the page for a list of materials that
will support planning for the week.

T72 UNIT 2 « WEEK 2

FOUNDATIONAL SKILLS
* Word Work T76-T77
» Phonological Awareness: Produce
Rhyming Words
» Phonics: Sound /k/ Spelled ck
* High-Frequency Words

GENRE & THEME
* Interact with Sources: Explore the
Diagram: Weekly Question T78-T79

« Listening Comprehension: Read Aloud:
“Growing Food for the Table” T80-T81

* Informational Text T82-T83
Quick Check T83

READING BRIDGE

* Academic Vocabulary: Synonyms
T84-T85

* Handwriting: Letters Oo T84-T85

SMALL GROUP/INDEPENDENT
TEACHER-LED OPTIONS
* Guided Reading/Leveled Readers T89

* Strategy, Intervention, and On-Level/
Advanced Activities T88

* ELL Targeted Support T88

* Conferring T89
INDEPENDENT/COLLABORATIVE
* Independent Reading T89

* Literacy Activities T89

R cLus Teo EID

MINILESSON
* Informational Text T332-T333
» Main Idea
» Share Back
INDEPENDENT WRITING
* Informational Book T333
 Conferences T330

WRITING BRIDGE
FLEXIBLE OPTION
* Spelling: Spell Words with Consonant
Pattern -ck T334

Assess Prior Knowledge T334

FLEXIBLE OPTION
* Language & Conventions: Spiral Review:
Simple Sentences T335

Everything

Plan

FOUNDATIONAL SKILLS
* Word Work T90-T91
» Phonics: Decode and Write Words with
Sound /k/ Spelled ck
Quick Check T91
» High-Frequency Words

SHARED READ
* Introduce the Text T92-T99

» Preview Vocabulary

» Read: The Life Cycle of a Sunflower
* Respond and Analyze T100-T101

» My View

» Develop Vocabulary

Quick Check T101
» Check for Understanding

SMALL GROUP/INDEPENDENT
TEACHER-LED OPTIONS

* Guided Reading/Leveled Readers T105
« Strategy and Intervention Activities T102,

* Fluency T104 « Conferring T105
* ELL Targeted Support T102, T104
INDEPENDENT/COLLABORATIVE

* Word Work Activities and Decodable
Reader T103

* Independent Reading T105
* Literacy Activities T105

MINILESSON
* Informational Text T336-T337
» Explore Facts and Details
» Share Back
INDEPENDENT WRITING
* Informational Book T337
 Conferences T330

WRITING BRIDGE

« Spelling: Teach Consonant Pattern
-ck T338

FLEXIBLE OPTION
* Language & Conventions: Oral Language:
Declarative Sentences T339




MANAGEMENT
& PLANNING

Small
Group
Instruction

'WEEK 3 LESSON 1
READING WORKSHOP

> ASSESS & DIFFERENTIATE

sz Q) oo (@) awnone
D oo @ e (D vomono

SMALL GROUP

Use the

QUICK CHECK on p. T141 to determine small group instruction.

Teacher-Led Options

Independent/Collaborative

Strategy Group (@ Intervention Activity & (@) Conferring ~ jsterie/ *4mnes Independent Reading @ Q)
IDENTIFY INFORMATIONAL TEXT INFORMATIONAL, PROCEDURAL, AND IDENTIFY INFORMATIONAL TEXT Students can

PERSUASIVE TEXTS

Use Lesson 49 in the myFocus Intervention
Teacher's Guide for instruction on
informational text.

Teaching Point When readers read a text, they + read a self-selected trade book.
can figure out the authors purpose for writing
it If the text describes something real, then we
know itis an informational text, That means the
author's purpose was to provide information
about this real thing. Look back to The Life of
a Frog. Discuss the ways students can tell that
the author’s purpose is to describe how baby
animals change as they grow.

Talk About Independent Reading Ask students
to share the details they marked with sticky
notes and explain why the author included them.

« read or listen to a previously read
leveled reader.
« continue reading the Book Club text

See the myView Literacy Stations in the
Resource Download Center.

Possible Conference Prompts

* Does the book's main idea give you any clues
about the author's purpose?

« Ave there details about real things?

* What is important about the information in
your book?

Possible Teaching Point Readers can get clues

about whether an author's purpose is to inform

Centers

ELL Targeted Support

Have pairs reread The Life of a Frog. Then ask
them to retell the text by completing these
sentence frames: One fact about a realthing|
textis ___. This fact helps me know the authd
pUTpOSe 5 fo__. EMERGING/DEVELOPING

Literacy Activities

'WEEK 3

WRITING WORKSHOP > DEVELOP STRUCTURE INFORMATIONAL BOOK

Ask students in small groups to reread the td
Then prompt them to retell the main idea and
one detail about frogs. EXPANDING

Weekly Overview

Students will;

Have students reread the text in small group
Mentor STACK
o o mocs [ novmsrm | .

ntroduce and Use the following criteria to add to your informational book stack:

they know this text is informational. BRIDGING

« learn the structure of an informational book.

(@ Forscctionst st se0 o nin
Language Awareness Handbook.

READING WORKSHOP
FOUNDATIONAL SKILLS
* Word Work T106-T107

» Phonological Awareness: Add
Phonemes

» Phonics: Sound /s/ and Sound /z/
Spelled Ss

» High-Frequency Words

CLOSE READ

* Find Text Structure T108-T109

* Close Read: The Life Cycle of a Sunflower
Quick Check T109

READING BRIDGE

* Read Like a Writer, Write for a Reader:
Word Choice T110-T111

* Handwriting: Letters Cc T110-T111

SMALL GROUP/INDEPENDENT
TEACHER-LED OPTIONS

* Guided Reading/Leveled Readers T113
« Strategy and Intervention Activities T112
* Fluency T112 « Conferring T113

* ELL Targeted Support T112
INDEPENDENT/COLLABORATIVE

* Independent Reading T113

* Literacy Activities T113

* Partner Reading T113

MINILESSON
* Informational Text T340-T341
» Apply Facts and Details
» Share Back
INDEPENDENT WRITING
* Informational Book T341
* Conferences T330

FLEXIBLE OPTION
« Spelling: Review and More Practice:
Consonant Pattern -ck T342
* Language & Conventions: Teach
Declarative Sentences T343

A
Ask them to summarize the text and discuss. |
i
|
A
]

FOUNDATIONAL SKILLS
* Word Work T114-T115
» Phonics: Sound /s/ and Sound /z/
Spelled Ss

« understand how authors organize their text using
features, simple graphics, and an introduction and
conclusion.

« continue to work on their own informational book.

Quick Check T115

» Decodable Story: Read The Stems
T116-T117

CLOSE READ

* Make Inferences T118-T119

* Close Read: The Life Cycle of a Sunflower
Quick Check T119

SMALL GROUP/INDEPENDENT

TEACHER-LED OPTIONS

* Guided Reading/Leveled Readers T123

* Strategy and Intervention Activities T120,
T122

* Fluency T122 « Conferring T123
* ELL Targeted Support 7120, T122

INDEPENDENT/COLLABORATIVE

* Word Work Activities and Decodable
Reader T121

* Independent Reading T123
* Literacy Activities T123

MINILESSON

* Informational Text T344-T345
» Explore Simple Graphics
» Share Back

INDEPENDENT WRITING

* Informational Book T345

« Conferences T330

WRITING BRIDGE
FLEXIBLE OPTION ﬁ
* Spelling: Spiral Review T346
* Language & Conventions: Practice
Declarative Sentences T347

Drafting elop Element:

>3 Dafing Develop Structure

Revising and Editing | Writer's Craft

READING WORKSHOP
FOUNDATIONAL SKILLS
* Word Work T124-T125

» Phonological Awareness: Remove
Phonemes

» Phonics: Spiral Review Initial Consonant
Blends and Xx /ks/

» High-Frequency Words

COMPARE TEXTS

* Reflect and Share T126-T127
» Talk About It

Quick Check T127

» Weekly Question

SMALL GROUP/INDEPENDENT
TEACHER-LED OPTIONS
* Guided Reading/Leveled Readers T129

« Strategy, Intervention, and On-Level/
Advanced Activities T128

* ELL Targeted Support T128

* Conferring T129
INDEPENDENT/COLLABORATIVE
* Independent Reading T129

* Literacy Activities T129

R cLus T120 I

MINILESSON

* Informational Text T348
» Apply Simple Graphics
» Share Back

INDEPENDENT WRITING

W CLUB T348-T349 [

* Conferences T330

WRITING BRIDGE
* Spelling: Spell Words with Consonant
Pattern -ck T350
Assess Understanding T350

FLEXIBLE OPTION
* Language & Conventions: Standards
Practice T351

The Life Cycle of a Sunflower

« Books that show examples of different types of features and graphics.
« At least one book with a table of contents, glossary, index, graphics,
and labels.

Writing
Weelkly

Overview

< ks with a clearly identifiable introduction and conclusion.

FASTTRACK

ADDITIONAL RESOURCES

MINILESSON

> Introduction and  Apply Introduction and WhentoStarta  Combine

ision Ta68 Conclusion Ta72 New Paragraph  Sentences
INDEPENDENT WRITING

ndent Writing  Witing Club and LILICIICEIS oependent  Maependent

inferences T369  Conferences T372-T373 ) g

Conferences  Conferences

SHARE BACK FOCUS

Introduction and  Share Introductions and Starta New How to Combine

ision T369 Conclusions T372 Paragraph Sentences
FLEXBLEOPTION 4+ Speling Assess

ting Spial Fovew) PG e (7o J— o s P
| fredinds 4 Group Guide

LOXLEOPTION 4y ; o 8 for adcitonal
juage & *lLanouage & e Handbooktor 1% wing support.
Jentions Practice  Conventions Standards Horock E
‘ogative Sentences  Practice T375 nitng support.

" | mlew

|
E

myView

B |Y= laYelst TEXT COMPLEXITY
Maybe Something Beautiu .
e
5 F sabe Gampoy and

Theresa Howell

+ Language: Fgurative language
Genre: Realistic Fiction .

oxprossod

help you plan how to adcress varous student populations.

LEXILE: 580L  Averago Sentenco Length: 7825 Word Froauency: 3693 Word Gount: 493

Lovels of Meaning

Text

“Tho texts thame of working togathr to create colr and oy s
revealed oxplictly: Together they croated something more be

- Complexi
—— . st Oharts for Eac
students may need support making sense of sound effects, .
e s v e election
N b e
oy,
Reader and Task Consiertons

Language say:

the ollowing sentences, using
‘o iustrate meaning:

udents sharo thair
Knowecige of these forms of music
and dance,

y oy, Then,
use ames below o he
‘Studonts bk about woking togothr.

| * The shadows scuried away. (un
P quickl away)

p * Then lsten
« When poopla work ogothr, they (12014 it N0l 1 el
. Have studnts shara what they think

+ Say: How do thesa forms of mus
+ Working with others makes the work B




Research-Based
Routines for
Impactful Learning

Solid routines are a key ingredient in every classroom!
The connected instruction in the myView Literacy
Teacher's Edition and Reading Routines Companion
helps you set priorities and reinforce strong

routines that directly impact student literacy.

'WEEK 3 LESSON 2
N SN 2 cvop » FOUNDATIONAL SKILLS

Word Work

OBJECTIVES

Use letter-sound relationships

Phonics: Read and Write

Words with
myView
Minilesson Dishal (&)
FOCUS Hold up the zel

the sounds in the word: e T AQEQQ o
FORMATIVE ASSESSMENT OPTIONS
HiGH-FREQUENCY WORDS i £6)

beginning of zebra. Say
[ Apply | Tl students that high-
frequency words are words

Turn over the card and
the zand say /2/. Do yo
/21 Have students ider

QUICK CHECK

Notice and Assess Can students

students trace the lette oerion KR My TURN JECE read and write words with Zz? that they will hear and see over
students complete p. 102 of the and over in texts. Write and
MODEL AND PRACTICI Student Interactive. Decide read the sight words down,

the word zip. Listen car
sound /2/ in this word?
/2/in zip? Have a volun
the letter. Then display
zap, Zak, jazz.

* If students struggle, revisit
instruction for consonant Zz in
Small Group on pp. T162-T163.

FTITIZ] independent Activity her, and how. Have students

Have pairs brainstorm words that * repeat the words after you.
begin with the sound /2/ spelled y spell each word, slapping

2. Then have them use one of the * If students show understanding, their knees as they say each
Words to draw a picture. Have them extend instruction for consonant 2z Jetter.

| label their picture with the letters Zz, " Small Group on pp. T162-T163.

ADDITIONAL PRACTICE

For additional student practice
with consonant 2z, have students
complate Phonics p. 124 from the
Resource Download Center.

STUDENT INTERACTIVE, p. 102

Consonant 2z

TIS2  UNIT3 e WEEK3 S TR Read, write. and match

v

ap zap >< F
.

ip zip—

Student Practice a —

The Student Edition
includes full-color practice
pages for each minilesson.

Extended student practice
on Savvas Realize®!

; ;

Gon s Connecteq;
\)0
x§
)
©

Teacher’s Edition

Minilessons launch
instruction and help you
deliver an explicit skill with
an easy, consistent routine:
1. Focus (I Do!)
2. Model and Practice

(We Do!)
3. Apply (You Do!)

Quick Checks

These formative
assessments pinpoint
where students need extra
challenge or support and
guide you to small group
instruction.



FOUNDATIONAL SKILL

ROUTINES

Readin
Routinegs

COMPANION

Reading Routines Companion

Additional explicit instruction complements whole
group lessons. A systematic four-step routine
introduces the skill and allows for teaching, modeling,
guided practice, and independent work.

Praa{ces Grounded in the
Science of Reading

¢ Multiple practice opportunities

e Multisensory activities

e Corrective and guided feedback includes routines

| nyv,ew * Make It Easier/Make It Harder for Phonemic
LITER4 oy differentiated instruction Awareness’ PhoniCS’
Word Study, Fluency,
Vocabulary, and
Comprehension
PHONOLOGICAL A
SIDEB PHONEMIC AWARENES!
Identify and Count Words in GRADEK
Spoken Sentences: Initial /kw/
and /z/
CORRECTIVE FEEDBACK
soen \_ PHONEMIC AVARENESS o oty it e e
Identify and Count Words in . spoken sentences,

Connect to myView Litoracy:
Identify and Count Words in
Sentences: Unit 3, p. T184

Spoken Sentences: Initial /kw/
and /z/

Phonological awareness is the awareness of units of sound in
spoken language, such as sentences, words, sylables, onsets
and rimes, and phonemes.

ROUTINE

STEP 1 | INTRODUCE

We put words together to make a sentence. Today we are going to count
the number of words in sentences.

Malee It Easier

Students who cannot identify and count words in spoken sentences may
benefit from explicit instruction on counting words.

Includes
guided and

« Have students use counters to count words in sentences. 'm going to say
asentence. After | say each word, | want you to put down one counter
Say the following sentence. The (pause) queen (pause) waved.

« How many counters did you put down? Let's count them. Gount with the

students. There are three counters. There are three words in the sentence.
Have students identify the word with /kw/.

extended
practice!

* Repeat with this sentence: Lightning zapped the tree. Have students
identify zapped as having the nitial /2/.

STEP 2\ MODEL

« Listen to this sentence: The quilt is warm. 'm going to say it again. |

‘ Make It Harder

want you to say each word after me. Repeat the sentence, allowing
time for students to repeat each word.

* Now let's count the number of words. Raise one finger for each word.
The (pause) quilt (pause) s (pause) warm. How many fingers do you
have up? Allow time for students to reply. That's correct. We have four
fingers up. There are four words in this sentence.

* Which word begins with the sound /kw/? Allow time for students to
reply. That's correct. Quilt begins with /kw/.

STEP 3 | GUIDE PRACTICE

Let's count the words in this sentence together. Raise a finger for each
word. Say the sentence and count the words together. Then ask students
which word has the sound /2/.

STEP 4 | ON THEIR OWN

Say this sentence and have students count the number of words. Then Quint can
have them identify the words with initial /kw/ and /2/. zip.

Connected

Students who can identify and count words in spoken sentences may benefit
from this extension activity.

* Have students sit in a circle. The first student thinks of a short sentence
with words with initial /kw/ or /2/. My sentence is My dog can zig and zag.
How many words does it have?

« Beginning with the next student, each student in the circle puts down one
counter and says, in order, one word from the sentence. The students
then count the total number of counters.

« Continue until each student has had a chance to make up his or her own

The zipper
Broke,

What's the Buzz?

STEP

buzzing sound.

STEP

'I Listen closely as | read aloud a story. When you hear the sound /z/ in a word, make a
buzzing sound. The title of our story is “What’s the Buzz?” Lead students in making a

2 Read aloud the following story, emphasizing words with the z sound:

Zelda is a busy bumblebee. Every morning, she zooms from her hive to

1

Connect to myView Literacy:
Unit 3, Week 3, p. T152

the zoo. She waves to the zebras. Then she zips over to her favorite flowers.
She zigs to a bright yellow daisy to collect pollen. Then she zags to a golden

Multisensory

pansy for nectar. She zigzags back and forth until her fuzzy little belly is

Activities

full. Then Zelda zooms home for an afternoon snooze.

o When students have buzzed for every word with the z sound, lead them in one big,
« final buzz for the sound /z/!
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Instruction Based
on the Science of Reading

With myView Literacy’s spiraling phonological awareness instructional method, your graduating
kindergarteners have a huge advantage with their literacy. Each sound is addressed multiple times
throughout the year to ensure knowledge and confidence.

496 )

Instructional

spiral allows for

multiple learning

opportunities of
each sound

Sequence of Instruction

As students progress through the primary grades, they grow as readers using systematic
and explicit instruction of phonological awareness skills.

EARLY BASIC ADVANCED

Initial/Medial/Final Sounds Initial/Medial/Final Sounds Long and Short Vowels

Segment and Blend Adding and Removing Produce Rhyming Words

Phonemes Phonemes Add and Remove Sounds

Alliteration Manipulating Phonemes Recognize Phoneme

Onset-Rime Recognizing Rhyming Words Changes

Rhyming Distinguishing Between Manipulate Phonemes
Long and Short Sounds

Syllables



FOUNDATIONAL SKILLS
SEQUENCE

WEEK 1 LESSON 2
READING WORKSHOP > FOUNDATIONAL SKILLS

Word Work

. OBJECTIVES Phonics: Decode and Write Words with
Phonics & Word EZIRIESTE Digraphs and Trigraphs

trigraphs.

Study Instruction e

FOCUS Tell students that digraphs

In the reading block, students ADDITIONAL raons ae trae o ot 08

PRACTICE digraphs and trigraphs might be at

DOWNLOAD

For additional student practice

learn about letter patterns and i e Sorrho S | MODELAND PRACTICE wrtothe  Fogry

the Resource Download Center: catch, while, match, when, whale, \SSESSMENT OPTIONS
h | h and have students decode it. Hav m
morphology to support the oot o Begn ard e QUICK check HIH-FREQUENCY woros [IES )
or trigraph spelling the beginning 0PTION k| Noti Wiite the
first column. If a word has a digre Have ioe and Assess Are stugents words good, no, pyf,

1 student;

d eve | opme nt Of d eco d INg an d that word would be written in the andp. 161 elete the restof . 15 :F'e Lo decode and e worc iy Ve Students
'© Student interactive,  %'9"3Phs and trigraphs? * say and speil each

word.

H H H b | OPTION i .
encoding skills. Letter Tiles and b ] idepencont s, O%de 52 061 w0 i ennce,
p. 15 in the Student Interactive. the consonant dig,:;,"::r more of msst:ﬂ:: ms,s""“"' revisit ’ :::: o words and pracice
H word: " rigraph ion for Phonics jy ing them with
Sound-Spelling Cards (1-3) s e 3 sl somne S0 on . Tag pen ™ ok g
g

. E
It students show understanding, petig

allow for multimodal learning. tend insinucton for roni

Small
Phonics, p. 137 all Group on pp, T4-147

STUDENT INTERACTIVE, . 15

STUDENT INTERACTIVE, 1 1
FOUNDATIONAL k115
Digr

9raPhs wh, ch, ph, Trigraph tch

R RN Y
B Read these words,

)
= whipinch graph cape

ZIONICE [ PHONOLOGICAL Awaneness

Di
"9raphs wh, ch, ph, Trigraph tch

LTS g
words wih digraph,
trigraphs,

the sentences. Und,
erline
5. Highlight words with

¥ when chop lunch
s Chip and Phil have o b,

Patch lies to catch the ball when Chip drop,
ops it.

flaln cc*

He chomps it and whisks by Chip.

Chi
SR ond Phil willchase patch o get the oy,

wh b 1y TRy SN

hoy
Story about chip gy k<" NeX? Finish the

Patch,

h c * m c * u cereal ' &/ . have F;"L”';w;;;luflEI‘I they

catch;

Letter Tiles Sound-Spelling
Cards Phonics/Word

Study and Spelling
Instruction
WEEK 1 LESSON 2 ° o
READING-WRITING WORKSHOP BRIDGE are eXp]'IC'It]y
connected!

Spelling Spell Words with
Digraphs and Trigraphs

OBJECTIVES LESSON 2
Spellwords with il and final

‘consonant blends, digraphs, and
trigraphs. Teach

‘Spell high-frequency words. FOCUS Explain that digraphs are two consonants that together spell a

single sound. Trigraphs are groups of three consonants that also spell a I I H I H

pelling Instruction
SPELLING WORDS

MODEL AND PRACTICE Display the words when, chest, and Steph. Say each

e e e e e " Fepsat e v mach ane During the Reading-Writing

- ey 5 Bridge, students apply their
knowledge of phonics/word

study to a complementary list

of spelling words. Students are

then encouraged to use the

words in their writing.

students complete p. 49 &3
HIGH-FREQUENCY WORDS in the Student Interactive Spell Words with Digraphs
go00d independently. and Trigraphs
Digrophs re o tters hot sl ane v
said Trigrophs oe hre eters hat spel one sound.
SIS s0r vt spel he words.
T Spdingwerss
whole  cotch  groph inch
in  whih  moen check

e @m

[LECHZAN

Teach Spell Words

with Digraphs and

Trigraphs
Review and More Spiral Review:
Practice Spell Words Spell Words with
with Digraphs and Long a Spelled
Trigraphs ae

T322  UNIT3eWEEK 1
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A Systematic ¥

Reading Progression

myView Literacy provides a large selection of decodable reading materials that align to skill
development. Students are able to apply their knowledge of phonics and spelling skills to
build fluency as they read texts with a large proportion of the elements that have been
taught.

DECODABLE STORY FOUNDATIONAL SKILLS FOUNDATIONAL SKILLS

Highlight the Highlight the word
. ghlig e words
In the Pit words with the with the m sound.

short i sound.
Look! It is white!
I make a man.
I will set my green hat on it.

DECODABLE STORY FOUNDATIONAL SKILLS

@ oo
I make a pit. o

We can sit in my pit.

Decodable Stories Best Time of the Year

(Grades K-1) Drew likes summer because
N of the hot sun and blue sky.

Located inside the Student

Edition, these perforated

decodable stories provide

application of the week's skill.

FOUNDATIONAL SKILLS

Look at the little ducks!
He can unzip his coat. One will jump.

He can take off his hat.

The last one gets in the
blue pond and swims,

Read them in class for
independent practice, then
take them home to build a
library of 30 stories by the end

of the year! @

Read the story. Highlight the two words
that have the same vowel sound as clue.
Interactive practice ties back to
p @ Underlin

; ~hderline the four words with fi
the skill of the week. consonant blanee. ith final




FOUNDATIONAL SKILLS:

DECODABLES

Decodable Readers (Grades K-3)

A library of Decodable Readers allows for even more application of skills!

Grade 3
available on
Grade K Example Grade 2 Example Savvas Realize® and

downloadable!
The Bravest

Written by Ramona Vargas

Kate Wins the
Game

Written by Moira McGinty

Decodable
Megan’s Robot Practice

Syllables V/CV, VE/V

Comparative Endings
bigger bravest fastest

biggest  deeper  highest
braver faster smartest
Megan sat at the kitchen table and looked at
High-F ‘Words the time. It was six o'clock. Then Megan looked
Longas at the work she had fo do for class. First, she had
et L ] Lozeh G fo finish writing a report. Her topic was a major
brove gome loke  sove  toke £y bl e o h
. Doe. tan  Gan  ha faae Texas river. Then for math, Megan had fo change
Written by Hugo Delmar away here many what a list of numbers from feet to meters. And she

Flomes Kote  makes  shokes do inta move

Tllustrated by Sandy Brightman even had to study a new song for music.

s LS ==
High-Frequency Words
s Grades K-2
.a':a";]_a'il e]1n d Grade 3 Example

Kindergarten: 30 Small Books pl"iln ‘ llgldai;r:
Grade 1: 5 Volumes with 60 Readers OWINOA QA DIES
Grade 2: 1 Volume with 30 Readers
Grade 3: 90 Digital Readers on Savvas Realize
4 N

Additional Resources for Fluency and Comprehension

S coLD READS
] ant
B mprehension Use for
Running

Records

llama =&
llama 8

o = |
myView

LITERAGY

pajama, |

' Cold Reads for Fluency
Read ALOUD >/ and Comprehension

Read Aloud Trade Books promote (Grades 1-5)

fluency and draw students into authentic Track student progress each week
texts, language, and conversations. using fresh reading passages to assess

19
(Full lesson plans available online!) comprehension and fluency.




In Grades K-1 a
decodable story
focuses on the
application of the
phonics skills and
high-frequency words
of the week.

ELL Access notes
provide guidance
regarding common
phonemic differences in
English and Spanish.

Break the Code to
Foundational Skills Instruction

myView Literacy’s systematic and explicit instruction for foundational reading skills
includes detailed lessons for the Decodable Stories found in the Student Interactive.

WEEK 1 LESSON 4

READING WORKSHOP

Decodable Story ®0®

OBJECTIVES

Decode words in isolation and in
context by applying common letter
sound correspondences.

Decode words with initial and final
consonant blends, digraphs, and
trigraphs.

Identify and read common
high-frequency words.

ELL ACCESS

In Spanish, words often end in
vowels, and the only consonants
that can end words are d, j, I, n, r,
s, and z. As a result, Spanish
speakers may delete or substitute
consonant sounds at the end of
English words. Point out these
differences in English and Spanish
to students and practice
pronouncing the words fox and
Rex before reading the decodable
story.

T30 UNIT 2 « WEEK 1

Read Big Fox, Little Fox

FOCUS Have students turn to p. 21 in the Student Interactive. Say: We are going
to read a story today about a fox and a crab. Point to the title of the story. The
title of the story is Big Fox, Little Fox. | hear the sound /ks/ in the word Fox. In
this story, we will read other words with the sound /ks/ spelled x and words with
consonant blends.

IDENTIFY AND READ HIGH-FREQUENCY WORDS Before reading, review this
week’s high-frequency words: come, help, little, my, saw. Display the words.
Have students read them with you. Tell them that they will practice reading these
high-frequency words in the story Big Fox, Little Fox.

STUDENT INTERACTIVE, p. 21

®0.0

FOUNDATIONAL SKILLS

DECODABLE STORY

Big Fox, Little Fox
Rex is a little fox.
His mom is a big fox.

Rex saw a crab.

The crab is on my grass.

Read the story. Highlight the six words
with the ks sound spelled x.




In addition to the K-1 decodable stories, decodable
readers for K-3 focus on application of the phonics
skills and high-frequency words of the week.

b @ 2z Q) avoo (@) aworare FOUNDATIONAL SKILLS

READ Pair students for reading and listen carefully as they use letter-sound
relationships to decode. One student begins. Students read the entire story,
switching readers after each page. Partners reread the story. This time the other
student begins.

Call students' attention to the title on p. 21 in the Student Interactive. Say: | see
the letter x in the word Fox. What sound does the letter x spell when it is at the
end of a word? Have students decode the word fox. Then have them identify
words with final x on p. 21 and highlight them.

Have students turn to pp. 22-23. Say: Which words have initial consonant
blends? Students should supply the words snap and plop. How do you know
these words have initial consonant blends? Students should say that the words
have two consonants at the beginning. Have them underline the words.

STUDENT INTERACTIVE, pp.22-23 @ @ @

DECODABLE STORY FOUNDATIONAL SKILLS
Snap! Snap! The big fox will come.
Rex can not fix it. The big fox will help the
little fox.

Underline the words with initial Underline the word with the initial
consonant blends. consonant blend.

The Life of a Frog T31

FOUNDATIONAL SKILLS:
LESSON EXAMPLE

Teachers have an
opportunity to
observe students'’
fluency skills as
they partner and
practice reading
aloud.

Students practice
the weekly skills
as they interact
with the text.

21




A 9
Build Literacy with
Stories They’ll Love

Grow engagement and comprehension as students
practice literacy skills using selections from cherished
and award-winning authors and illustrators.

Best of the Best in the

Student Interactive
e Gary Paulsen e laura Ingalls Wilder
o Nikki Grimes ® Buzz Aldrin

e Cynthia Rylant Arnold Lobel

* Yanitzia Canetti Beverly Cleary

Alma Flor Ada

e Chris Soentpiet

e Rachel Rodriguez And many more!

e F. Isabel Campoy

STUDENT
INTERACTIVE

wom OU, 0f my mind

by Sharon M. Draper

é N
A Variety of Texts Each Week
W)
Read ALOUD B EACLUB
Read Aloud Trade Books draw students into ~ Book Club sets aside time for students to
real texts, language, and conversations. (Full discuss the literature they have read, collaborate,
lesson plans available online!) and gain new insights from each other.
Mentor STACK E myView READERS
Mentor Texts connect reading and writing- myView Literacy Readers support the i L’
students are immersed in the genre and application of skills as students build knowledge ;
technigues you are teaching during Writing of theme and genre. A
instruction. " )
K 5 s 2

22
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VARIETY OF LITERATURE

READ ALOUD

READ ALOUD
#1 New York T

MENTOR STACK

bo cf Tei
Jj Jjﬁfjfég,tJ'J
’ 5 - _,V,._«i 7 |

MSCHOLASTIC




United by a Common Goal

Early interaction with books accelerates reading skills! That's why myView
Literacy has teamed up with Unite for Literacy to create equitable access for all
kindergarten families with voluminous, high-quality early readers.

e 50 Readers in English
& 50 in Spanish

Unite

¢ Narrated in over 40
home languages

Celebrate culture, * Digital anytime &
language, and anywhere access
literacy with
Unite Books!

Encourage
Families to
Read Together!

With the Unite for Literacy digital
library, families can come together
to build a daily habit of reading.
These short, colorful, and easy to
understand texts celebrate diversity
and allow the communities you
serve to see themselves represented
in characters and culture.




UNITE FOR LITERACY

by Phoebe McGuffee

le
1f I Could Be 7“""

%\‘-\\6 Connectip,g 4

Access digital titles
related to each
myView Literacy

kindergarten unit

king
Today we are loo!

tor something newto |
do. Are you?

2 i
ey

Sométliing NewtoD

Patterns at the Pow Wow

: Choose either
The Early Readers Library e o 100
Option Gives Families Spot the Shapes | Print books!
Even More Support =

¢ Print books mailed weekly to student
homes or to school for distribution

¢ Family information cards to inspire
reading habits

¢ Topics to build content knowledge

¢ English and Dual Language packages
available

| See Col!

25




26

Time for Science
and Social Studies

Every myView Literacy unit builds content knowledge through rich Exploration

GEOGRAPHY

science, social studies, and humanities themes that develop across = (Geilng Pl

grade levels. Rich and engaging resources bring the world to life. N

WEEKLY LAUNCH: MAP

ASKJA CALDERA Some volcanoes ﬁ
collapse after they erupt, forming a Weekly Question
DI S C OVE R large depression called a caldera. Askja B

Caldera is very rocky and is covered in How can visiﬁ"g new
° black volcanic sand. A large lake and
€ places expand our
Extraordlnary :‘ot' sprmhgs form Earf of 1|'l1(e Ianldhscuge, undersfanding of our
Iceland ot much grows here, making it har place in the world?

for humans and animals to live here.

—— e — ] )
PEOPLE LIVE HERE! Iceland How is Iceland

different from where you live?
Engage in a one-on-one discussion
with your partner. Listen carefully,
and build on your partner's
comments.

is very far north. In summer,
daylight lasts roughly twenty
hours. In winter, there can
be fewer than four hours of
daylight. How would this
affect you if you lived here?

s“MME/? WINTER, . e

THE PERFECT LANDSCAPE

REYKJANES PENINSULA Thisarea | In 1965 and 1967, astronauts

is home fo what local people refer . were preparing to go to the moon.

to as lava fields. These form after a H Iceland was the perfect place for

volcanic eruption when a lava flow [ —— them to train becg—

cools and hardens. There are also a harsh Iandscu“

mud pools here. volcanic country.
Scalding-hot mud exceptionally old!
bubbles up through places on Earth.

cracks in the earth. the Askja Calderd
Peninsula to lear

€ Watch this short video.

it might be like of

Kick off each unit with videos and infographics related to
science and social studies topics.

DISCOVERING
THE

. ANCIENT
myView READERS

LITERACY

Cross-curricular connections for
each lesson appear at point of
use in the Teacher's Edition!

Build knowledge while
practicing literacy skills.

e My Neighborhood




CONTENT KNOWLEDGE

emes £ Explore "Oject N
S to Enric

LIFE SCiENCE HUMANITIES

Expressions

Patterns

. Living Things EAR-TH SCIENCE

e Nature's Wonders Connections

¢ Adaptations HISTORY e Beyond My World

e Qur Traditions
e Diversity
o Reflections

Connections e QOur Incredible Earth
e Then and Now e Systems

® Impacts
e liberty

wounne peymssee®  Each project includes research
e Landmark! Use Academic Words articles and primary sources.
M alce

[CLLYSIN In this unit, you learned many words related to the

@ researcn theme, Nefworks. Work collaboratively with your partner to add more
. Research Articles academic vocabulary words fo each category. If appropriate, use this
—— " With your partner, read “Historic vocabulary when you write your brochure.
Think of a place in your ‘ : Landmarks” o generate questions. . N R
communiy ot youbelieve | Then male o esearch lan for  worarorms [N syronyms Y Arvonys | Project-Based Inquiry allows
should be made a historical +  creating your brochure by listing the | |
landmark o save o preserve e e I Vol ¥ contribute contributes | give [ refuse |

it for future generations. i

T e b convibued | provide students to explore science and

Create a brochure to fell your .. contribution | donate | withdraw | i i .
uctence bout s ploce and [ A & o social studies themes while
convince them that it ought J Landmarks B — ‘,,, -—t
to be a landmark. : exposed expose | open | protected . . i .
o be < oremer e ooty | ongorded | o thinking critically, collaborating,
“@ save ourheater unexposed | vulnerable | defended . i X .
: | | and interacting with texts in
7P O s ey T T i :
bl | cstom | ceasiont authentic ways.
habit-forming | pattern i infrequent
| ]
‘ |
Generate Questions I o ]’—W o —L e

[SIVCILYIR After reading “Historic Landmarks,” generate th

severe severity 1 strict mild 4
about landmarks. List your questionshasaeey ~ I

severest harsh

severely

. Design: A
= Bioengineers study plant and EXP]'CSSI“g Change!
— B ) People of , such ! paintings, collage,
By animal parts. They might . a..ap;.:’n:f:ﬁu»:;;:o ,x‘}iﬁf";im:'...;’ bt the

world around them. There are many pieces of iterature
and artwork that reflect the World War | Era, Jazz Age,
and Great Depression Era. These pieces stir up mixed |
‘emotions in their readers or viewers, but they all

express the artsts point of view of the world.

study a turtle shell fo design
a better bicycle helmet.
Would you like to help a
bioengineer solve a problem?

. As a young artist, your mission is to
Design It create a poem or artwork that expresses.

Animals use tools. Look at the gl N the mood from either the World War I Era,
photos. Design a tool you can ™

use fo solve a problem.

chimpanzee

Vel
Ut < Ph ol

ignment,
group to select an era to study. Lear about that time and
"l

mindsets of the era you selected.

6 Grades units

Quest and uEngineer It! Extensions are additional project options.
Build confidence with research and experimentation at every grade level.
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Dive Into

Whole Group Learning

Lessons in myView Literacy follow a simple, consistent routine of focus, model/practice,
and apply. Point-of-use teacher supports ensure that you have everything you need at your

fingertips!

WEEK 3 LESSON 1

READING WORKSHOP

> GENRE & THEME

Autobiography

LEARNING GOAL

I can learn more about the theme
Diversity by analyzing author's
purpose in an autobiography.

OBJECTIVE

Recognize characteristics and
structures of informational text.

Learning Goals are
presented in student-
friendly language and
support ownership of
learning.

LANGUAGE OF
THE GENRE

After discussing the anchor chart,

remind students to use these
terms in their discussion.

* events
« first-person pronouns
* signal words

FLEXIBLE OPTION
ANCHOR CH/‘\R’TSﬁ
Display a blank poster-sized

anchor chart in the classroom.

Review the genre throughout
the week and have students
add to the class anchor chart.

ELL Language Transfer

Cognates Point out the Spanish
cognates related to biographies:

* autobiography : autobiografia
* narrative : narrativa

ELL Language
Transfer notes provide
linguistic support to
enhance and confirm
understanding of
complex language.

T136 UNIT 3 « WEEK 3

FOCUS ON STRATEGIES Authors of autobiographies write to inform. They
also write to engage the reader, making the reading experience interesting
and enjoyable. Autobiographies are a kind of narrative nonfiction, so they
unfold like a narrative, or story. They use some of the literary elements of
fiction to tell true stories about the life of the author. The reader learns facts
and details about the experiences of the author.

* Ask yourself how the author includes facts in a way the reader will
understand and enjoy.

* Focus on the facts and details the author includes about her life, noting
the descriptive language used to portray these details.

* Notice the thoughts and feelings the author shares about herself, as
they reveal much about the author as a “character.”

MODEL AND PRACTICE Model focusing on how facts and details are
used to support a central idea in the text. | notice that the narrative uses a
chronological structure. Events are described in the order they take place.
| know that authors of informational text often state the central idea at the
very beginning or end. | can use the title, "Garage Girl," and information in
the last paragraph to draw a conclusion. The author's purpose is to inform
us about the formation of her band.

Talk briefly about other autobiographies students have read.

ELL Targeted Support Describe Have students describe important
events from their own lives. Remind them that they should not share any
information that makes them feel uncomfortable.

Prompt students to describe a significant event in their lives. Challenge
them to use a sentence with descriptive language that appeals to the senses.
EMERGING/DEVELOPING

Invite students to describe two important events in their lives. Prompt them
to identify the sequence of events with signal words, use descriptive
language to increase an event’s significance, and show how the event
changed them in some way, however small. EXPANDING/BRIDGING




WHOLE GROUP:

READING LESSON

myView e
oo NOTEBOOK
Digital

FORMATIVE ASSESSMENT OPTIONS

CApply |

Have students use the strategies to identify autobiographies.

(T A0NN 1) WL M YUY DE TR Have students work

LITERACY

Language
Awareness

English learners.

my\View

QUICK CHECK

Notice and Assess Can students
identify autobiographies?

Decide

with a partner on the Turn and Talk activity on p. 80 of the Student

Interactive. Circulate to see if students can identify autobiographies.

* If students struggle, revisit instruction
about autobiographies in Small Group

(J21\§ 2] Use Independent Text Have students use sticky notes on p. T144.

to mark elements of autobiography in the text. Students should label
a fact about the author's life, an instance of descriptive language,

and an important event.

STUDENT INTERACTIVE, pp. 80-81

GENRE: AUTOBIOGRAPHY READING WORKSHOP
Learning Goal

Autobiography
I can learn more . . " .
obout he theme Autobiography is one type of narrative nonfiction.
Diversify by analyzing Narratives recount events, tell a story, and use literary
author’s purpose in elements. Nonfiction is factual and tells events that

an autobiography.

really happened. An autobiography is a frue story
A/

about a real person’s life, written by that person.

« It is written in first-person point of view.

+ The sequence of events is usually in chronological,
or time, order.

+ The author includes facts and details fo create o
portrait of his or her life.

« The author describes personal thoughts, feelings.
and reactions to experiences.

Tell your partner how an
autobiography i similar o and different from
realistic fiction story. Use details from the anchor
chart to compare and contrast. Take notes on your
discussion.

[My NoTEs ]

An autobiography
is a true story about
the author's life.

‘\\(—f“

)

)
1

¢ If students show understanding, have
them continue practicing the strategies
for reading autobiographies using the
Independent Reading and Literacy
Activities in Small Group on p. T145.

)

Aulobiography
~ Anchor Charl

-
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S
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T Atobiography
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N
Then, finally, lastly

'Im?ortqnt evarits and PROPIE

in author’s life

gt
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Trombone Shorty T137

The Language Awareness Handbook
provides models of scaffolded instruction
for each core minilesson that support all

students but are specifically designed for

Quick Checks provide
timely information and
recommendations for
differentiation that can
be seen on the Small
Group Planning page.

Anchor Charts, in

the Student Interactive
and on Savvas Realize,
introduce key aspects of
the genre of study.
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Deepen Understandin
with Shared Reading

Students focus on two
reading comprehension
skills with each selection.

Think Alouds in
the Teacher’s Edition
provide modeled
observations to help
students recognize
critical information.

Point-of-use guides
include instructional
prompts and questions
to deepen student
analysis of the text.

Cross-Curricular Perspectives

give insight into Science and
Social Studies topics.

WEEK 3 LESSON 2
READING WORKSHOP

First Read

Notice

e- THINK ALOUD | notice the author
starts with a repeated question, then
mentions that people in New Orleans have
their own way of talking. Why does he start
the autobiography this way?

Possible responses: Like fiction,
autobiography has a setting. The author is
establishing where this autobiography takes
place. He is letting us know how people talk
in New Orleans.

Close Read

Explain Author’s Purpose

Have students scan paragraph 5. Ask:

What is the author’s purpose for writing this
paragraph? Underline the sentences Andrews
writes about his “story.” See student page
for possible responses.

Ask students to explain how the statements in
paragraph 5 reveal a purpose the author has.

Possible response: The statements reveal
that Andrews wants to explain how he got
his nickname and that his autobiography is a
“story about music.”

OBJECTIVE

Explain the author’s purpose and message within
atext.

T148 UNIT 3 « WEEK 3

> SHARED READ

TRﬂMBﬂNE

SHORTY

"/ TROY “TRONBONE SHORTY" ANDREWS
illustrated by Caldecott Honor winmer
BRYAN COLLIER

CLOSE READ
1 WHERE Y'AT?
Explain 2 WHERE Y'AT?
P
iy 3 We have our own way of living down here in
Purpose

New Orleans, and our own way of talking, too. And
that’s what we like to say when we want to tell a
friend hello.

Underline one or more
sentences that show why
Troy Andrews is writing
this fext.

4 So, WHERE Y'AT?

5  Lofts of kids have nicknames, but I want to tell you

the story of how I got mine. Just like when you listen
to your favorite song, let's start at the beginning.
Because this is a story about music.

CROSS-CURRICULAR PERSPECTIVES \@JeldEIRS LI Q f

Troy Andrews was born in New Orleans in 1986, long after the city’s jazz
revolutionized popular music in the 1920s. Andrews listened to elders who
educated him on New Orleans’s rich musical traditions—not just jazz, but gospel
and R&B. To these styles, Shorty added pinches of rock and hip-hop, creating a
musical gumbo he calls “SupaFunkRock.” Have students connect this information
to the idea of music’s universality in the infographic on pp. 78-79 of the Student
Interactive.




WHOLE GROUP:
SHARED READING

myView Literacy uses the gradual release model to ensure students
are equipped with strong reading comprehension skills. Instruction
begins with teacher modeling during the First Read. Then, Close
Read prompts promote student ownership of literacy skills and
strategies within the Student Interactive.

myView
Digital

REALIZE
@ READER @ AUDIO @ ANNOTATE @ NOTEBOOK

Other myView reading
— strategies include:

First Read

Connect

¢ Analyzing Text Structure

e Comparing and Contrasting
Texts

The author says his city and family gave h
his love of music. What has your city givel
you that you love?

Responses will vary. Students should naj > AnalyZing Main ldea
things they like about the community. ) nd Deta ||S
¢ Synthesizing Information
| e And More!

Close Read

ning Company LLC. Al Rights Reserved.

Copyright © SAVVAS Lear

6

7

8

9

But before you can understand how much music
means to me, you have to know how important it is
to my hometown, my greatest inspiration.

I grew up in a neighborhood in New Orleans called

Tremé. Any time of day or night, you could hear music

floating in the air.

And there was music in my house, too. My big
brother, James, played the trumpet so loud you could
hear him halfway across town! He was the leader of
his own band, and my friends and I would pretend to
be in the band, too.

“FOLLOW ME,” James would say.

CLOSE READ

Explain
Author’s
Purpose

Underline the detail Troy
Andrews wants readers
to understand first about
his life.

inspiration something
that gives someone the
desire o do something

85

- Possible Teaching Point g

Explain Author’s Purpose

Remind students that when they are
reviewing a text passage to find details,
they should look for clue words related to
the relevant topic. Read aloud paragraph 6
and have students underline the detail Troy
Andrews wants readers to know first. See
student page for possible responses.

OBJECTIVE

Explain the author’s purpose and message within
atext.

Students practice identifying

Text Evidence that supports

their thinking.

Read Like a Writer | Author’s Craft

Figurative Language Help students analyze figurative language in
paragraph 7: “Any time of day or night, you could hear music floating in
the air.” Discuss the image this language creates. Then ask students why
Andrews might have described the sound of music in Tremé like this.
(Possible response: to show that music was part of the very air in the
neighborhood, like snowflakes or fog.)

Possible Teaching Points highlight
brief learning extensions that improve
reading and writing skills.

For more instruction on Author’s Craft, see pp. T174-T175.

Trombone Shorty T149
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Small Groups. Big Gains.

Save time with myView Literacy small group planning in the Teacher’s Edition.
Embedded assessments lead to strategic differentiation for all students—from those

who need remediation to those ready for the next challenge.

Key minilessons throughout
myView Literacy are accompanied
by Quick Checks that help
determine the most effective
small group strategy.

QUICK CHECK

Notice and Assess Can students
identify autobiographies?

Decide

¢ If students struggle, revisit instruction
about autobiographies in Small Group
on p. T144.

¢ If students show understanding, have
them continue practicing the strategies
for reading autobiographies using the
Independent Reading and Literacy
Activities in Small Group on p. T145.

WEEK 3 LESSON 1
READING WORKSHOP

> ASSESS & DIFFERENTIATE

=

Use the QUICK CHECK on p. T137 to determine small-group instruction.

Teacher-Led Options

Strategy Group @

IDENTIFY AUTOBIOGRAPHY

Teaching Point When you read an
autobiography, think about what makes the
author special and what her or his struggles and
successes reveal about life. As you read about
events in this person’s life, ask yourself, “What
elements make this an autobiography?”

Review the anchor chart on p. 81. Ask students
to identify the elements of “Garage Girl” that
make it an autobiography.

ELL Targeted Support

Remind students that an autobiography uses
first-person point of view to tell a story about
the author’s life. With descriptive language, it
details events, usually in chronological order,
and relates the challenges and achievements of
the author’s life.

Use a T-chart and have students help you

list elements of autobiographies on one side.
Provide strips with definitions and have students
place the definitions next to the correct element.
Then have students echo-read the chart with
you. EMERGING

Ask students to track elements of autobiography
in “Garage Girl” by completing cloze sentences:
The author relates events in the _____ point of
view. The sequence of eventsisin ___order.
“Big Ted hung over a kid” is an example of ______
language. DEVELOPING

For additional support, see the
online Language Awareness
Handbook.

T144 UNIT 3 « WEEK 3

32

Intervention Activity & @

READING NARRATIVE NONFICTION
Use Lesson 28, pages T183-T188, in the
myFocus Intervention Teacher’s Guide for
instruction on the characteristics of narrative
nonfiction.

Genre: Narrative Nonfiction

DIRECTIONS As you resd “Afternoon Scorm;
narrative nonf ction. What characteristics o you notice!

Afternoon Storm

Resdng Iformasons and Argumentate Texe T4 183

On-Level and Advanced o @

INQUIRY

Question and Investigate Have students
use the infographic on pp. 78-79 to generate
questions about music as a cultural bridge.
Throughout the week, have them conduct
research about the question.

See Extension Activities pp. 126-130 in the
Resource Download Center.




(12

REALIZE
myView READER

R 3 students / 3-4 minutes
Conferrlng per conference
IDENTIFY AUTOBIOGRAPHY

Talk About Independent Reading Ask
students to share what they have learned about
autobiography and narrative nonfiction.

Possible Conference Prompts
Who is the autobiography about?

How is the person special, unique, or
important?

How did you use what you know about
autobiography to understand the book or
selection?

Possible Teaching Point Can you think

of a way in which a autobiography, which is
nonfiction, is like a story, which is fiction? (The
biography’s subject is like a main character in a
plot that happened in real life.)

Leveled Readers @ @ @ o o

IDENTIFY AUTOBIOGRAPHY

* For suggested titles, see oo ..k.@
“Matching Texts to Learning,” =
pp. T142-T143.

¢ For instructional
support on how to find
the characteristics of
autobiographies, see the
Leveled Readers Teacher’s =
Guide.

Whole Group

e
,..1II’IIIIIIII’.‘““\\\\‘\‘\\\““‘

@ AUDIO @ ANNOTATE o VIDEO
Digital
o INTERACTIVITY @ GAME @ DOWNLOAD

Independent/Colla

Independent Reading

Students can

* read a self-selected trade book.

* reread or listen to a previously rea
* read their Book Club text.

Centers \i @

See the myView Literacy Stations in
Resource Download Center.

Literacy Activities ()

Students can

* write about a text in their reader’s
* summarize a text to a partner.

* play the myView games.

* write a synopsis to draw in new re

* work on an activity in the Resourc:
Center.

Femdclue @

See Book Club, pp. T478-T479, for
* teacher’s summary of chapters in

* talking points to share with stude
* collaboration prompts and convers
* suggestions for incorporating the D

* alternate texts to support the unit
Spotlight Genre.

m Bring the class back together in whole group. Invite two students to share
work from their sticky notes or the Turn and Talk discussion. Reinforce the reading
strategies students used and provide positive feedback on what the class has learned.

SMALL GROUP:
READING

SMALL GROUP

Purposeful Groups
for Student Growth

Meet the Needs of
Each and Every Learner

¢ Strategy Group lessons reinforce
content taught during whole-group
minilessons and can be targeted to
student needs.

¢ myFocus Intervention lessons
provide Tier 2 support for students
beyond whole group or strategy
group lessons.

¢ ELL Targeted Support lessons
focus on second language
acquisition with English language
learners.

¢ On-Level and Advanced lessons
extend learning for those needing an
extra challenge.

¢ Conferring lessons help you
individualize instruction during
a student conference. Monitor
comprehension, develop vocabulary,
focus on a reading or writing
strategy, and so much more.

Trombone Shorty ~ T145




Structured Intervention
for All Learning Needs

myView Literacy small group planning pages directs you to multiple
intervention options depending on student needs.

myFocus Intervention Teaching Support

Decodable Books: Tam and Sam, Pat the Cat

myFocus Reader L

Objectives

TAM AND SAM

Ul

* Read words with short
Aa /a/ and consonant
Ss/s/

« Read words with
consonants Pp /p/ and
Ce

*Read

it

BopK B

APPLICATION AND PRACTICE

Phonics and Decoding Have students ook at the title
page of Tam and Sam and practice decoding the words.
with short Aa /a/ and Ss /s/: Tam, Sam, sing. Have
Students reread the words until they are able to read them
correctly and fluently. Display the words march, fish, and
bird, and have students practice reaing those words.

words

« identify the central idea
of texts

myFocus Reader offers small
group instruction for students
needing extra practice on

the weekly skills.

Materials:

« Decodable Books: Tam
and Sam, Pat the Cat

« Picture Cards: ant [#2),
sun [#121], can [#17),
pan [#91]

d the list of
high-frequency words on the tte page. Students should
read the list until they can read it correctly and fluently.
Read the Text Tell students that they have already
practiced reading every word in Tam and Sam. Have
students read the text. Partner Reading is recommended.
Listen as students decode words. If there is a miscue

on a decodable word, review the letter-sounds and have
students try again. If there is a miscue on a high-frequency
‘word, say the word and have students reread the sentence.
Bridge Decoding and Comprehension Remind students
that every story has a big idea. Ask them to determine the
big idea of this story. (People like different things.)

Options for Reading:
« Partner Read—Take

PAT THE CAT

tums reading (one
paragraph at a time)

« Choral Read—Teacher
and students read
together

+ Echo Read—Teacher
leads (paragraph by

Kindergarten

Word Reading Have students look at the ttle page of
Pat the Cat and practice decoding the words with Pp /pJ:
‘map, Pam, Pat, tap, taps. Have students identify the
letter-sound speling for each phoneme. Have them read
cap and cat and identify the initial Cc /k/ in each word.
High-Frequency Words Have students read the list of
high-frequency words on the ttle page. Students should
read the list until they can read it correctly and fiuently.
Read the Text Have students read the text. Choral Reading is
recommended. Listen as students decode words. If students

Bridge Decoding and Comprehension Tell students that
every story has a big idea. Ask them to share the big idea
of this story. (Pam has a cat named Pat)

paragraph)
Our youngest learners
take a deeper dlve Into thelr Written by RFxD“Sullv\mn
strate: Claire gernard
decodable booklets. Teachers Bt

have a comprehensive guide
supporting instruction in
decoding, high-frequency words,
comprehension, and more.

Grades 1-5

Students use additional
high-interest selections tied
to the unit theme in their
myFocus Reader as they
practice:

Do you want to go to summer camp but don’t
want to play sports or explore nature? Would you
like to expand what you know about music instead?

Academic
Vocabulary
Whot suffx could
you add fo expand fo
make a different form
of the word? How
does adding o suffix
change the meaning
of the word?

Then check out Blues Camp in Chicago! Blues
Camp is for young musicians who want to learn
about and perform blues music. You must try out
1o be accepted. But young people from all over the
world come to participate in Blues Camp. It opens
their minds and ears to a different kind of music.
Today. radio stations play mostly hip-hop, rap,
country, or rock music. Blues music s very different.
Campers say they like hearing the more
unfamiliar sounds of the blues.

Academic
Vocabulary

What synonym could
u use in place You don't need fo be an expert
s on your first day
Guest speakers fell
about some of the most
lues singers of all time.
gers include Bessie
ddy Waters, B.8. King,
[James. Campers listen
Ik about their songs.

e Vocabulary Skills

e Fluency

e Comprehension

s also learn about different
ruments. These
itars, drums,

rmonicas,
ind keyboards.

e Foundations Skills
(Grades 1-2)

N1 WEEK3

Some kids are surprised fo find out how
important the blues are in the history of
American music. Campers learn how the blues
began in the South before the Civil War conflict.
African American enslaved people sang while
they worked in the fields. The songs were first
known as “field hollers." This was because they
called out and responded as they worked. The
songs fold about being poor, working hard, and
having little hope. After the Civil War, many
African Americans moved north to cities like
Chicago. They shared their music there.

Campers often say they can't wait fo share
what they have accomplished with family and
friends. But campers say the best part of the
camp is performing. They present their music at
concerts. Campers also get fogether fo play just
for fun. What could be better for someone who
loves music than a week at Blues Camp?

explain, or fo persuade?

Unlock the Meaning of the Text
Explain Author's Purpose Look for detals that support the author's
purpose for wriing this fext. I the authors purpose fo inform, fo

B et be o oy b or
finition is used in this fext?

R With a partner, discuss
African Americans

Includes

Teacher's
Guide




SMALL GROUP:

INTERVENTION

myFocus Intervention
RETEACHING AND PRACTICE

myFocus Intervention provides
additional instruction related
to whole-group minilessons for
students needing significant
support to master key skills and
concepts.

Genre: Narrative Nonfiction

REMIND PRACTICE
STUDENTS

each

T+ 186 Reading Informationsl and Argumentative Text

Custom

Genre: Narrative Nonfiction

myFocus
INTEX.VENTION

Aftern

DIRECTIONS As you read ”
narrative nonfiction. What chara

Lessons follow a Model
and Teach, Practice,
and Apply routine.

LEVEL E + PRACTICE AND ASSESS

Genre: Narrative Nonfiction

ca tuna, tom: ¢ had ha it from the
Kitchen. It was so tall I had to pick him up to help him put the last can on top.

Additional
practice pages
with every
lesson!

alignment to
myView Literacy
instruction.

Deepen
conceptual
understanding
with targeted
lessons organized
by strand.

inventor

one who makes up something new

Ben Franklin was a great inventor.

SuccessMaker Reading
ADAPTIVE INTERVENTION

SuccessMaker Reading is a supplemental
ELA program that helps students
achieve growth from any starting point.
This digital solution continually adapts
instruction to each student’s individual
needs by deepening conceptual
understanding with targeted lessons.




Teach the Process
and the Writer

How do you help students improve their writing? Teach them how the writing process works and
have them write every day! myView Literacy has all the support you need.

WEEK 1 WEEK 2 WEEK 3

Introduce & Immerse Develop Elements Develop Structure

PREWRITING \ DRAFTING

WEEK 1
A L o > INTRODUCE AND IMMERSE

Weekly Overview
v v mocs | o —

Introduce and
_ Immerse

Students will
* learn what makes a good travel article.

Prewriting
 understand the use of leads and photographs.

rafting Develop Elements

* plan their own travel articles.
Drafting Develop Structure

Minilesson Bank

Dail Plan Based on what you know about your students’ writing, choose one
y minilesson from the options below for each day’s instruction.

FAST TRACK

LESSON 1 LESSON 2 LESSON 3

MINILESSON

Analyze a Travel Article Analyze a Lead Paragraph

Analyze Photographs T348

T340 T344
Flexible minilessons meet
AND CONFERENCES o - -
1 H Independent Writing Independent Writing and Independent Writing and
StU d e nts n eeds . More on /Ine-, 30-40 min. and Conferences T341 Conferences T345 Conferences T349

SHARE BACK FOCUS

30-40 min.

y

Content of a Travel Article ~ Observations About Lead

Ta41 Paragraphs T345 Opinions of Pictures T349

rd

& READING-WRITING
WORKSHOP BRIDGE

FLEXIBLE OPTION
* Spelling Assess Prior

FLEXIBLE OPTION

RiSeelinaleachiSeRl « Spelling More Practice

, Unique to myView Literacy! Knowledge T342 Plurals T346 350
5-10 min. FLEXIBLE OFTION FLI:XIBLE OPTION
nguage & * Language &

W "Bridge” reading and
=== writing concepts every day.
w

36

* Language &

Conventions Spiral
Review: Fix Sentence
Fragments T343

Conventions Oral
Language: Compound
Sentences T347

Conventions Teach
Compound Sentences
T351




WEEK 4

Writer's Craft

REVISING

mleew @ DOWNLOAD
Digital

WEEK 5

Publish, Celebrate,
& Assess

& EDITING PUBLISHING

TRAVEL ARTICLE

Mentor STACK

* National Geographic Kids (Periodical)  Use the following criteria to add to your travel article stack:

* Faces (Periodical)

* The article is the approximate length of the article the student

 Skipping Stones (Periodical) will write.
« Mexico For Kids: People, Places and * The article includes photographs with captions.
Cultures— Children Explore the World * The article is clearly organized with an interesting lead

Books (Book) by Baby Professor

paragraph, text broken into sections, and a conclusion.

Preview these selections for appropriateness for your students.

FAST TRACK

LESSON 4 LESSON 5

Brainstorm and Set a
Purpose T352

Independent Writing and
Conferences T353

Identifying Purpose and
Audience T353

« Spelling Spiral Review
T354

* Language &
Conventions Practice
Compound Sentences
T355

ADDITIONAL RESOURCES

®

MINILESSON S p—
Plan Your Travel Article 5-10 min. Facts About a fol,:a&alsni,:gamzey
T356 Place vs. Opinion inning
an Article
INDEPENDENT WRITING
Witing Club and AND CONFERENCES Independent Independent
= Writing and Writing and
e - HE Conferences Conferences
SHARE BACK FOCUS y
Lead, Details,
Planning Strategies T356 30-40 min. Facts and Additional
Information
* Spelling Assess
Understanding T358 See the online et See the Small
£l Language PSSy Group Guide
. ;_’";ﬁ;ﬁ:;:?‘ Awareness "‘““I[SEUP for additional
Conventions Standards Hggdb""f for : writing support.
i additiona Sne
Practice T359 witing support. .
o
rayView Lo e

Choice for
Assessing Progress

1. Writing Assessment:
Students compose a new
essay using a prompt and
rubric located in their Student
Interactive.

2. Online Performance-
Based Assessment
(Grades 2-5):

Students use all-new source
articles to respond to an
authentic writing prompt.

Grades 3-5

Prepare students for
high-stakes assessments
with additional informational
and argumentative prompts.

FAST TRACK

What is the Fast Track?

We realize that you may not

have enough time to teach every
writing lesson. So, we created the
Fast Track to help you prioritize
lessons critical to the mastery of
grade-level standards, deepening
students’ learning.




Your Writing
Classroom in Action

Wondering what it would look like to teach writing with

myView Literacy? Here's a sneak peek!

Whole Group Lessons

Take students through the
gradual release process
using explicit and systematic
instruction.

Small Groups

and Conferences
Work with small groups
or individual students to
personalize instruction.

Use built-in conferring
guides to determine
next steps for your
small groups.

Instructional options
in the Teacher's Edition
give you more ways to
engage writers.

-+ Possible Teaching Point

WEEK 4 LESSON 2

FASTTRACK

OBJECTIVES

Develop drafts into a focused,

 Minilesson |

WRITING WORKSHOP > WRITER’S CRAFT

myView Literacy
connects writing
and reading!

Use Precise Language and Vocabulary

Mentor STACK 5;

structured, and coherent piece of

writing. TEACHING POINT Precise language and vocabulary are specific words that

Use precise language and
domain-specific vocabulary to
inform about or explain the topic.

specific vocabulary by

Choose words and phrases to
convey ideas precisely.

WEEK 2
WRITING WORKSHOP > DEVELOP ELEMENTS

Conferences @ Mentorstack 3=

During this time, assess for understanding of the basic characteristics of
travel articles in order to gauge where students may need support. Have
stacks and minilessons available to reference during the conference.

Conference Prompts
Develop an Introduction

If students need
additional support,

&= Then review stack texts and discuss
their introductions.

If students show
understanding,

Then ask: How will you encourage readers
to keep reading?

Develop Relevant Details

If students need
additional support,

&= Then define relevant and provide some
examples.

Then invite them to increase the number of
relevant details.

If students show
understanding,

Develop Different Types of Details

If students need
additional support,

&= Then ask: Which types of details are you
having trouble with?

If students show
understanding,

Compose Captions for Visuals

If students need
additional support,

Then challenge them to include at least one
of each type.

&= Then review photographs and maps in
stack texts.

If students show
understanding,

Then ask: What visuals will you include in
your article? Why?

iting Process
Revising and Editing | Revising a Draft

Tell students that the revision stage of the writing process comes after
drafting and before editing. Revision is a time for writers to step back and
take a broad view of what they have written.

Write the following checklist on the board and ask students to consider it
as they revise their drafts:

« Will the travel article inform and excite my audience?

« Do | need to delete details not related to the topic?

* Do the ideas flow coherently or do sentences need to be rearranged?
* Are linking (transition) words used effectively?

« Did I use precise language and vocabulary to achieve vivid descriptions?

= Giving exact rather than vague or general information.

create vivid pictures in a reader’s mind. Writers use precise language and

* Describing people, places, and things with specific, concrete words.

Conference Support for ELL

* Use a word web or other graphic
organizer to discuss the features of a
travel article.

« Learn key questions from students’
home languages, such as “;De cual
lugar escribira?” (Spanish for “What
location will you write about?”)

« Use modeled writing to help
students plan a travel article.

DEVELOPING

 Discuss the graphic organizer that
shows the features of a travel article.

* Model drawing for students so they
know it is an acceptable form of
communication.

+ Use modeled writing to create a
detailed plan for a travel article.

* Use real-life experiences when
discussing types of details.

* Model a Think Aloud of adding
details and deciding which ones are
relevant to a travel article.

* Use guided writing to help students
brainstorm and plan a compelling
travel article.

se visuals from stack texts to
iscuss captions, maps, and labels.
wvite students to read travel articles
nd consider what makes those
ticles interesting and distinctive.
se guided writing to teach
naracteristics and structure of

avel articles.

-




Independent and Collaborative Practice

As you're working with small groups, the rest of your class is engaged in meaningful practice.

What's Happening This Week? This week’s Writing Club allows
students to share their ideas for and drafts of travel articles. 2

Now that students have some experience with Writing Club, encor
spend a few minutes reviewing the rules, including:

* Appropriate ways to discuss ideas and give feedback
* Process for taking turns during discussions

* Role of audience when a group member is reading aloud a

What Are We Sharing? Before sharing drafts or ideas, st setting
determine how they want other club members to provide help. For ir, GOALS
may need feedback on whether an introduction or a conclusion is effecu.

may want assistance deciding which details are relevant. Or they may want
suggestions for places to find visuals. Remind students to tell the other club
members what the focus of the discussion should be. Doing so will help club
members give helpful suggestions and opinions.

A Writing Club for everyone! Only myView
Literacy gives students the opportunity to work
with peers, explain their views, and develop the
art of giving and receiving feedback.

UNIT 1: Personal

Qur ves ae afleted by the pac

Besuelo

B J Ui iE| Qe

Essay Scorer (Grades 3-5) gives students
instant feedback on six traits of writing
while guiding them through the revising and
editing process.

e e
Independent Writing Mentor STACK @&

FOCUS ON EDITING FOR NOUNS
Direct students to select one of their draft travel articles to edit for singular,
plural, common, and proper nouns.
« If students need more models of types of nouns, have them study stack
texts for examples.

WRITING SUPPORT

* Modeled Do a Think Aloud about using singular, plural,
common, and proper nouns correctly. Write one or two correct
sentences using each type of noun and have students copy
them.

» Shared Give students several examples singular, plural,
common, and proper nouns. Do not capitalize words in the
proper nouns. Invite partners to write sentences using the
nouns correctly.

* Guided Prepare a chart with four columns, one for each type
of noun. Have students name and record the nouns in the
correct columns, form sentences orally using nouns from the
chart, and then write the sentences.

Independent Writing allows students to take
ownership and demonstrate their learning. Teacher
tools make it easy to scaffold independence in line
with a gradual release approach.

realize

Dustbosrd ) Grnd 1 Observtional Assesmert Chackists
Ml Oral Language Behaviors Checklist
Follows simple oral directions o Observations
Follows directions of several steps G Observations
Listens 1o stories read aloud Observations
Participates actively when predictable rhymes and

songs are read aloud Observations

Understands and retells spoken messages @ Ooservaions

Realize Scout is an amazing digital tool that
helps you capture observational data, evidence,
and anecdotal notes. It's the perfect way to track
student progress in writing!
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Build a Bridge Between

Reading and Writing

Reading and writing are reciprocal processes.
myView Literacy makes this clear for students
every day in the Reading-Writing Bridge.

No other program offers this explicit connection.

Read Like a Writer
Write for a Reader

Specific Lessons in Each Unit

L N s i

| g S Sy |
T T T T T T T Ty
o ey
S S S sS4
N A
N

CEEEmm—

N\
Academic Word Study Analyzing
VocabUIary Develop knowledge Author’s Craft
Use generative of word parts and patterns Learn to identify techniques
vocabulary strategies to determine meaning and authors use, question why
on words related to the communicate clearly. they are important, and
reading, which expand make a conclusion
vocabulary for writing. about the reading.
y
é ) é N
Develop Spelling Language
Author’s Craft Master spelling rules and Conventions
Incorporate the techniques to help with decoding Understand how
you've learned from and encoding. punctuation and grammar
the authors into convey meaning.
your own writing.
\, S \, S
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READING-WRITING

BRIDGE

WORD STUDY

Plurals

PRSI UL] A plural noun refers fo fwo or more people, places, or things. Usually.

@ noun can be changed from singular to plural by adding -s. In plural
nouns, the letter s usually spells the sound z, as in the word homes.
Singular nouns that end in ch, sh, s, ss, or x can be made plural by
adding -es to the end. Adding -es to a noun adds a syllable o the
base word, as in the word dishes. Plural nouns formed by adding -s or
-es are called regular plurals.

VOCABULARY

Academic Vocabulary
ords that are connected. Related
to in

ANALYZE 4
UTHOR's ¢
RAFT
Related words are W
an have similar word parts such as ou

ated words can also

READING-y,
RI
words ¢ TING BRIDGE

i tive. Rel
automatic and aufomo
meanings such as the words barrier
be something

have connected :
and obstacle. Both can be used to descril
or progress.

EIRILNE Read each regular plural noun. Then complete the chart.

S, such q. "
Pecific purposes o s illustrations and diagrams,
i s, to

aphic feqt,
ers und, ures sy !
erstand complex ”‘f°rmano,.pp°" the main idea ang

hel,
that prevents movement e,

COAIGDN To complete the web,

@ Read the ocademic vocabulary words related

Plural Noun Add Ending -s or -es? | Singular Noun

to the

°m Feqth,
"9 90 with paragrpp 5 T P

P days a blye jqy

systems -s system — at the illustration

s connected fo the fopic. On cold, dam,

€ write a reason the word

) Up its feath, s —
to the topic. Wi brushes €rs and t, ; arm by f]
Add other words that oreta;n'ne‘(l::f:o;c P to its skin, TAPPINg a layer of yarm a{r n‘;;f:ng
a reason they are connected fo . eyelashes .

(1] Identify Tpe

feathers to

Animals adapt to herons
survive in their habitat.

survive

main ideq of the

ay warm, Paragraph is that g bj,e jay uses i
Question Koy, 4 S its
understang the

foxes

es the illustration vi

oes ideu?usrrcmon with paragraph 3 help me
Conclude The i,
into a piece of fqpy;
feathers act fike q py

feathers

ration shows
strands of

o yarn w

< This helps me ungiersy, o

lanket to

Write two sentences about Feathers, using a plural noun in each and that o i
. ajay’
keep it warm, in the colq, Jay’s

sentence. Underline the plural nouns.

Animals

SPELLING

Spell Plurals

Plural nouns

nouns o endc?:cb: sy;elled by adding -5 1o a singular noun Singul
. sh, s, ss, of - ar

to the end. Singular no X can be made plural by adding

uns ending in y that
become plural by changing the  to o}r/| i :ndc:r;‘e.s after a conson

DEVELOP AUTHOR’S CRAFT

Illustrations
help an author
Write for a Reader e
elp readers understand aspects of a
ticular, can show readers main idea.
parts of a text.

-es btion achieve th
€ author's
Purpose?

ant

Authors use graphic features fo h
ideas in a fext. Illustrations, in par

exactly what the author describes in other

Located in the
Student interactive

llustrations Melissa Stewart
tand the main idea. U
hic feature fo support @

Think about how the i
included in Feathers helped you unders
Now, consider how you can use 0 grap

Servi .
idea of your own. Ien:lces Primaries & on]ine'
main idea of y¢ fem e's s Com |
i nties
1. 1f you were wrifing about an animal with a unique - '?Xes pound SentenL
. Iy +ation, what graphic feature would you include fo activities Viruses A compound sene
e roade tation? e
help readers understand that adapta

Added -5 Added —es

. A
nd combines related ideas,

. i Il what graphic * But compj,
animal adaptation. Te oPn nes contr N
t the sorts your main ided. asting ideas,

) . bou

2. Write your main idea d * Or combj)
nes related s alternative jq

eas.

feature you would include, an:

d explain how it sup)

Main idea: Simple Sentences

Most birds p,
ave th,
of feathers. Thoen o Sonds

e feath, Most
are not Ers; st birds hay,
- all the same, of feathers, buf:}:}ousands
female carg feather. e
feagmte crdina has gy S 97€ o al the same,

Handwriting

Practice Cursive Writing

male cargj
has bright ones. nl

A female cardingl hgs
dull feathers, gng o male
cardinal has bright o

Feathers can warm (e
An important key to good cursive writing is practice. The more you a blanket, Feathers cqp

Feath,
. o Cushion : ers can -
practice, the easier it will become. like a pifiow, warm like

ablanket, o they can

— Cushion like q pifjoy,
halsm Trace each word. Then write each word on your nm

own. Work carefully to make sure the letters are joined correctly.

s
.
Some birds feathers keep them Warm. Other birgg’ feathers

. P
Protect thejy skin like Sunscry

€en. For exam
fluffed-yp feathers to stayw ple, the blye Jay uses

arm. The .
fe: red-tajl
athers to Protect its skip f, ed hawk yses jr

Tom the sup’s rays,

Print and cursive handwriting practice plus
additional printable Bridge activity pages
on Sawas Realize®!
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Authentic Writing with
Project-Based Learning

At the end of every unit, students have the opportunity to complete a real-world
Inquiry-Based Project that includes genre-based writing. Students use provided research
articles, primary sources, and step-by-step support for conducting their own research.

e
[

a ROAD‘ Postcard of the Capitol Building
HIT Ce - -
@ RESEARCH k- - =
Research Articles
+ With your partner, read “Culture Shock”
*  to generatfe questions you have about the
topic. Make a research plan for writing

your travel guide. A research plan involves
generating questions, stating a claim,

Choose a country you would
like to visit. Research the

culture, language, holidays,
food, currency, transportation, .

travel guide to convince others - . —~
that it is the best country to °

visit. Include a map and facts '..A \ g 3 Immigration Interview
about your chosen country. et @  CultureShock ——

and ofh'er characteristics 'thof . researching, writing, revising, editing, and ! 54 ¢
make this country an exciting .+ presenting. Share responsibilities with your | l W
- . h . z
travel destination. Write a .- % partner. < Wl’””/”///l/lllll/llll/[// L

o :’)

e Ellis Island: The
Immigrant Journey

PN 2 B N !w\‘

AL
D0 i

) g Generate Questions
Read “Culture Shock,” and generate
.. about the article. Discuss your questions with a partn
‘\;; before sharing them with the class.

Culture Shock

=

Each research
article comes in
3 reading levels

for easy

Ma .cArBLa > B OO

With knowledge
(1l be prepared for

differentiation.

[ Jemp—




COLLABORATIVE ACTIVITIES

Encourage Student Voice

with j:]1° 1 [0l dCLUB

Book Club provides a set-aside time for students to meet in small groups
to discuss a trade book for the unit. This collaboration, centered around
meaningful conversation, increases engagement and fosters a love of
reading. A full lesson plan is included in your Teacher’s Edition and on
Savvas Realize®!

'—.' / - ~
i E)JQ\—_O);)

by Alma Flor Ada
LT

”

aw Girl

kins

Available
in print and
digital!

GEORGIE

Lisa Graff

Trade book titles are subject to change.
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Explicit Social and
Emotional Learning

myView Literacy includes instruction on the five pillars of social and
emotional learning (SEL) to ensure student success beyond the text.

Diversity Appreciation > , : —
myView Literacy content W [ = i w
builds positive images of | i ; '

gender roles and diverse rom OUt, Of My mind

by Sharon M. Draper

Sory of Elizabeth Bl,, kwe},

populations. It includes a T e f i AA 5

illustrated by Marjorie Priceman

balanced representation

of cultures/groups and
incorporates storylines that
promote empathy and
acceptance of others. ] s W e

lusrated by Yk Shimizy

e 157

Student Form | Social and Emotional Learning

g - Ownership and Agency
Goal-setting and self-reflection
are critical components of student
progress towards independence.
myView Literacy provides activities
that focus on these skills within
units and as stand-alone guides,
including a teacher observational

SEL checklist.

Unit Goals

Shade in the circle fo rate how well you mest each gool now.

Reflect on Your Writing

What did you like most about writing @ personal narrative?

RESPOND TO TEXT

Reflect and Share
Talk About It @ - ®

How are the places in your Sy
community the same as the ones
ty LA | ,

you read about this week? How
are they different? Use examples H

Collaboration and Perspective-Sharing gre ey dierent Use exol
Incorporated throughout myView Literacy are o
daily opportunities for students to respectfully Betoreyou 1ok, 150n 1 b s o 1oy

« Don't interrupt.

share ideas, solve problems, and work together ® st el 1o hedes of ot
. . Use these sentence starters .
to showcase their learning. fohelpyoubuidonthe. e .
but I also think . . .

How does living in a community help people?




CLASSROOM COMMUNITY

Family Involvement
and Support Resources

During the past school year, many families have become more involved in their children’s
learning. Continue nurturing this connection with purposeful communication.

GRADE K UNIT 4 Then and Now,
myView

Family-School Connection

ighights ofthe Unit

wi  from the past? tre la escuela y el hogar
estacan delo unidoc:

KINDERGARTEN, UNIDAD 5 Our World

4 Home-School Connection Letters
Share reading and writing unit goals, including
family discussion questions and activities to

: ‘ . extend learning! Available in English and

o ' Spanish.

ParentForm My Child as a Learner

_mm i My Cild s eamer < Parent/Guardian Voice

“ = Strengthen relationships with
your students’ families by valuing
their knowledge and observations.
myView Literacy’s “My Child as a
Learner” questionnaires provide
valuable insights to impact
instruction.

2 My i can el bok e have read o
e ve wlched

&y i ks u a book o e ook at e

datome.

pretenc

cows bow 10 hld a bk, ow o
it goes o lft 0 gt

7y hi es o wite o pretend 0w,

8.y i es o tak aboutwhat he o he s
witen,

2.y i s o read werds  theenvironment—
sign, ael, s

0OOO0 |00 (00000 |(0od |000000 |ooo &

0000 |00 (00000 (000 |00oood (oo

13,y chid hes togot schoo

et Sl_\VV_.fI!_S

\ Parents’
Parents’ Corner > L / . Corner
Give parents the tools they need to ' - e

academic growth.

assist their children with work at
home. Parents’ Corner provides guides
and tutorials for using Savvas Realize, A .
myView Literacy’s online platform. o matar uhot he schooyear ks fryu Sarvs Learing Company s ar 0 e Wa cre

excited to support our parents, caregivers, and students to ensure that learning thrives everywhere.
g selected just for you.
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Meet Savvas Readlize’

Now more than ever, you need technology that you can count on.
With over 14 million users, Savvas Realize® is tested, trusted, and
continuously improving.

LMS INNOVATION OF THE YEAR

3 Steps to Get to Vour Daily Lessons

Access Lessons, Tools, and Student Resources

?g‘g I i'z'e Home Browse
— STEP 0 Click on your UNIT. ‘%

myView Literacy 2020 Gr«

SAVVAS

< UnitT: My Neighborhe realize. Home,  Browse

: : — STEP 9 Click on your selected WEEK.
Show Distance Learning
Sl myView Literacy 2020 Gr:

Teacher Resources

) , ] < UNIT1Week I Realistic =*~*~~
Readmg Routines Compcmlor

SAVVAS I sen
Show Distance Learning ' realize. Home Browse
Resources —
UNIT I: Leveled Readers STE P 9 Clickels
Teacher Resources myView Literacy 2020 Gra daily LESSON
UNIT I: Introduction y i
Reading Routines Companion:
oo o < UNIT1WeekI: Realistic Fiction
UNIT 1 Week 1: Realistic Fiction
UNIT 1 Week I: Assessments Show Distance Leaming
Resources @ i
UNIT 1 Week 2: Redlistic Fiction
UNIT1Week I: Lesson 1 Teacher Resources
e UNIT 1 Week I Lesson 2 Reading Routines Companion: Week 1
UNIT1Week I: Assessments
UNIT1Week I: Lesson 3
¢! UNIT1WsekI:Lesson 1 3
UNIT1Week 1: Lesson 2
] |
realize Home Browse  Classes My Library a =a @ () courtney -
myView Literacy 2020 Grade | m &
< UNIT1Week I: Realistic Fiction UNIT1Week I Lesson 1 EaCh |eSSOH
Shaw Distance Leaming .
S e e = provides the
Teacher ReacLices g:::: \s:::::nl;::\:l:gn::laﬁ;: :;5:; avariety of valid visual sources. Standards: ste - b = Ste
Use appropriate fluency rate, accuracy, and prosedy when reading grade-level MARLAZ p y p
Reading Routines Companion: Week 1 text. MARLA3
¢ fonships and nuances in word WARLLT resources for
UNIT1 Week t Assessments meznings. L, R, N e :::n;lal 5 h )
UNIT1 Week t Lesson 2 Ilteracy blOCk'
Teacher Resources(6 items) ¥
UNIT | Week t Lesson 3
UNIT | Week t Lesson 4 READING: Word Work
UNITI Woek ELesson § sound-Spelling Card: 1 (astronaut) o | Assign
° Iy
UNIT1 Wesk t Writing Workshop ; :’;3:" M

ekt b A Hres

” %

46




Intuitive, Accessible Technology Supports All Learners

o Exit = Student Interactive

& Retunto Grade 3 myView

Mama Miti: Wangari Maathai and the Trees of Kenya

by Donna Jo Napoli
illustrations by Kadir Nelson
Biography

Learning Goal |‘ Author ‘ @ Audio
34 Peace, my people Reuding Workshop °

35 Soon cool, clear waters teemed with black wriggling tadpoles, like the ones — Closs R Ref;:[;rgnd
on Wangari's clothes—like the ones Wangari marveled at in the waters when

she was small, when Kenya was covered with trees and animals, when people Reflect and Share

Write to Sources Consider all the
SAVVAS | ¢ heroes you have read about in this unit.

L re a . e === S i T Chansa twin herass aach fram a %
Go ONLINE for €Back e

all lessons.

liver,

Features of the Online Edition

e Audio support
¢ Word-by-word audio highlighting (K-2)
¢ Highlighting and note-taking capabilities

Enjoy Seamless integration Between Realize and Google Classroom

savvas [see Secure Roster Sync
realize. , Y

] Be off and running when class starts. Sync your Google
Classroom rosters easily with Realize. Students log in once and
have access to everything.

Assignment & Score Sharing

' Assignable assessments and content show in the student’s
B4 Google Classroom Google Classroom stream. Completed work and scores are
shared and recorded in both Realize and Google Classroom.
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The Best Instruction-
Wherever You Are

When distance learning becomes your reality, turn to myView Literacy for a
seamless transition. Rest assured that our comprehensive teacher resources
make planning and monitoring progress simple, while engaging interactive
lessons keep students moving forward.

r
Savvas Realize® is home to over 1000 i
instructional programs. World-class realize. f

interoperability lets you use your digital
content with any IMS certified platform. ‘
Share Realize content and data seamlessly )
TEDTECH

in Qoog|e® Classroom. Nothing could be (ﬂ GoogleClassroom) (EEERIFIED)
easier.

.

Words with Short Vowels My Words to Know
Some words ore used offen,
These words ore called high-frequency words.

You will have fo remember these words. Often,

you <an't sound them out. Read the high-frequency
words in the box. Complete the senfences with

the words.

—M‘!ld!' each than

v B
0 dogls your favarite?

2. Ithinkthat

dog is cute.

one is older?

" the black one.

M. The ton one s older

wme  the words on cords. pracice

reading them with o pay




2 o)

|} * -
Hl“ ,.4 booashab 71)°

Digital Practice Games

réilize Homo Browse  Classes  Data  Mylibrary Qa & @ T Katheyn =

myView Grade 3

Assignments  Calendar  Discuss  Stidents&Groups  Class Sellings

Prompt litke Prompt color
[irwens l’i”’ o (o |®

Prompttext

B I U i

Vihal was your

ving activily fram Bhis week? Why?

Discussion Boards

F&3lize Home mrowse Ciossss Myubrary a s @
Literacy Grade 2
Ak ments Rosults by Assessment | Standard Proficiency
Dota
» o
Students & Groups
@relp [ Exportnata SortStandards by Proficiency Score High to Low >
Discuss
Standord (1-5)of 56 L1 L2a e R1 ma O
Settings
Class Proficiency Sscore @ @100% @95%  @Box  @esx  @ssn
Progrms Student Nome 4 score & ® @ B +
» Bames, Adele o e 9 L] L] L] L]
b Burke,Chester 505 NN © (] L] o o
b Coloman, Marie  100x NN © L] L] L] L]
) Groce,Jockon 60 pEEEE @ ® o ® ®
? Josephine, Moxwell ccx EEED @ o L] o (]
s Marshall, buane sox I © L] o e (]

Data Reporting with
Recommended Resources

Digital Readers with Building
Background Videos

savvAs | eee

realize. Home Browse Classes My Library Q &

First Grade Frogs

0O High-Frequency Words: walk, she, - & Edit
what, take, jump

) Sound Rainforest: Words that Rhyme
with Clock

O | ﬁ Decodable Story: The Stems -

<} Share Playlist

Custom Lesson Playlists

Language and Conventions

Complete Sentences

* Complete sentences have a subject and a predicate.

* A fragment is a group of words is missing a subject or a predicate. To fix a
fragment, add the missing part.

* A run-on sentence incorrectly joins two or more sentences. To fix a run-on,
separate the sentences with a period. You can also use a comma and a
coordinating conjunction, such as or, and, but, or yet.

Read each item. Tell whether it is a sentence fragment or a run-on
sentence. Then rewrite the incorrect sentence as a complete sentence.

1. Want to be an architect when I grow up.

Assignable, Interactive PDFs

49




50

Purposeful Assessments,
Powerful Results

myView Literacy provides a full suite of meaningful assessments
to help you monitor progress and determine the best paths for student success.

Formative Assessments —
Daily/Weelkly

e Quick Checks

¢ Assess and Differentiate
e Assess Prior Knowledge
e Assess Understanding

¢ Observational Checklists
e Conferring Checklists

e Reading and Writing Rubrics
for Student Self-Assessment

e Weekly Progress Check-Ups

e Weekly Cold Read Assessment
for Fluency and Comprehension

Unit Assessments —
5x Vear

¢ Unit Assessment
e Customizable assessments with ExamView®

o Writing Assessment; Performance-Based Writing
(Grades 2-5)

e Project-Based Inquiry Authentic Application - N
........................................ Test Prepa,ra,t'ion a

Summative Assessments — ¢ Weekly Standards Practice

3x Vear e High-Stakes Practice Tests

* Baseline Assessment e Test Item Banks for reading, writing,

¢ Middle-of-Year Assessment and language conventions

e End-of-Year Assessment \ y




Data-Driven Assessment Guide Create and
share custom

assessments
across a building
e Useful information for fostering student learning or district!

e Fasy-to-use guidance, strategies, and tools
for all types of literacy assessments

myView

LITERACY

Grades
3-5

Follows directions of several steps

Listens 10 stones read aloud

Participates actvaly when predictable thymes nd
songs are read slcud

Observational Records Immediate Writing Feedback

Realize Scout allows you to take notes on The Essay Scorer writing tool allows
observations, track progress of student fluency, students to get immediate feedback to
capture student audio, photos, videos...and more! improve their writing.

SAVVAS literacy screener
& Diagnostic Assessments

The Savvas Literacy Screener and Diagnostic Assessments provide an easy and reliable way
to uncover student needs and provide the right instructional resources for every learner. For more
information, visit savvas.com/LSDA.

5

Universal Multistage Scoring & Flexible
Screener Adaptive Diagnostic Instructional
Recommendations

A short screening assessment ¢ An adaptive diagnostic digs i Norm-referenced student
identifies proficiency in deeper to pinpoint strengths data generates on-, above-,
prerequisite literacy skills. : and growth opportunities. ¢ or below-level instructional

content suggestions. 51




Simple Tools That
Are Simply Amazing

myView Literacy equips you with “smart” data—on standards mastery, overall progress,
and usage. The best part? It's easy to view and interpret, so you can make
strong instructional decisions without any “tech anxiety.”

fests. Select abar to see how wel

Mastery

See at a glance how students are performing on whole assignments
or specific standards.

Average Score (%)

Gerstad, Lauren @ In Progress

Progress
Track how students are moving through their work.

Hedges, Jordan @ wot Startee

Usage
Monitor the time students are spending on assignments.

Average time spent per
assignment

Student View Reports

Unique to myView Literacy — students have visual reports to track their own
progress.

( Feslize

‘ B4 Google Classroom I

Seamless Google Integration

Completed work and scores are shared and recorded in both Savvas
Realize® and Google® Classroom.
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REPORTING

%% Powerful Reports that Include:

e Standards Proficiency

realiZereports. s

e Student Performance

realiz Home Browse Classes My Library 0 @ jennitec -
realize. -
L

Literacy Grade 3 %E "".

Assignments

Results by Assessment Standard Proficiency

» FILTERS
Students & Groups

@ Help [5» Export Data Sort Standards by Proficiency Score High to Low ¥
Discuss

standard (1-5) of 56 L1 L2a

L5a RL1 LA ©
Settings

Class Proficiency Score @ ®100% &95% @80% Q65%
Programs

Student Name -

Score ¥ s s s s s
» Barnes, Adele ol O (x] (] (] o
» Burke, Chester 50% (I (] (/] (/] [} o
PCo EaEliZe. Home Browse Classes Data My Library Q ) (2] T8 Kathryn -

Class results by assignment Class mastery by standard
» Gre
School and District Selection Test: Maybe Something Beautiful
Reports at Vour

Assigned to: myView Literacy Grade 2

Average score: 71%
Fingertips

Standard Analysis Question Analysis | Student Analysis Performance Analysis

View student performance analysis and assign resources for remediation or enrichment. You can drag and drop students between the
performance bands.

Performance by | Overall Scare n Break point | 70 %

Student who scored less than 70% Student who scored more than 70%

7 Assign Resources

Ungrouped Students
@ Assign Resources

Fernandez, Leon
57%:(125/22)

Casey, Gregory
78% (17.1/22)

Cruz, Sydney

Maynard, Adrienne
48% (10.6/22 915:(20/22)

0.6/

Get small group
recommendations with
suggested next-step activities.
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Teaching
Is a Journey

Want to add a new teaching technique to your repertoire? Brush up on tech skills?
Or dive deep into the pedagogy? myView Literacy Professional Development is designed
to give you control of your learning.

We're with Vou Every Step of the Way

Getting Started

¢ Activation Services provide you with an orientation of myView Literacy
program components and curriculum, so you're ready on day one.

¢ Essentials Services guide the seamless integration of myView Literacy
program components and best practices into the teaching and learning cycle.

Improving Teaching Practices

¢ Enhancing Practice Services empower you with pedagogical strategies,
best practices, and coaching to change practices and ensure efficacy.

¢ Evidenced-based PD offers you practical strategies to plan and deliver
high-quality instruction to support targeted populations.

Working with a Specialized Coach
Dedicated Consultants work with you on everything from
project management and technical services to long-term,

shoulder-to-shoulder classroom support.

Jump-start Your Teaching!

The Getting Started guide on Savvas Realize® provides
tools and resources to implement myView Literacy

e Program Overview e Planning Resources

e How-To Instructions e Research and Advice from

e Standard Correlations Our Authors




PROFESSIONAL LEARNING

Experience Unparalleled Teacher Support

é N 4 ) é )
FREE FREE FREE
On-Demand Live Instructional Teacher Webinars
Training Library Coaching Chat Access our suite of recorded
Learn about Book Club, Chat with a certified webinars or set up a
Assessments, SEL, consultant for the help you personalized webinar at a
and more. need, when you need it. time that fits your schedule.
\, J \, S \, .

More Resources for Professional Growth

Great for New Teachers!

professional Devel opment

mall Group,

"GUIDE Students make the most

gains in Small Groups. The
*Zii‘,ﬁ’.:a“g”;,‘m Small Group Professional
Development Guide
o provides insights, tips,

\ mY\/IeW and step-by-step guidance Ty S

from program authors. Ernest Morrell, Ph.D. - Professor at Notre Dame
Center for Literacy Education.and Former President of NCTE

0 fake
o

Assegsmg,nt The Assessment Guide

GUlDE offers easy-to-use Visit the Professflonal Development
strategies and tools for Center on Realize to hear from

literacy assessments and myView Literacy authors on topics that

support for using data to impact your classroom.

(4 inform instruction.

myView

LITERACY

il
I —



LITERACY

@
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Get'a Better View .
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